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CHAPTER I

INTRODUCTION

Since the earliest days of slavery in the United States,
amalgamation has taken place between Negroes and whites.

This,

coupled with the factor of individual variation among Negroes which
accounted for physical differences in such characteristics as color,
physique, hair, etc., made the slave population a heterogeneous
group insofar as physical appearances were concerned.

When the first

slave ships arrived on this continent, these salient individual
physical differences were recognized, and eventually acknowledged by
slave traders as demonstrated by their differential treatment of
slaves that was frequently dependent upon the slave’s physical appear
ance.

The closer the slaves’ physical attributes resembled those of

the white, the better they were generally treated.

This happened to

such an extent that the slaves' futures were many times determined
by their physical appearances.

As a result of the differential treat

ment accorded to slaves because of this physical factor, subsequent
behavior of slaves and masters carried many important implications.
Historically, lighter skinned Negroes, who were physically less
different from Caucasians, were often given positions as house servants
and learned the basic skills of European-American culture from their
white masters.

The darker Negroes, on the other hand, were usually

assigned to work in the field where they had little opportunity to

1
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assimilate white American culture patterns.
In addition, the assumption of Caucasian racial superiority
led to the conclusion that light-skinned Negroes, who approached the
skin pigmentation of their masters, must be superior to their darker
peers since they were more physically similar to their masters.

The

implications of this basic assumption based on color have been
numerous and lasting.

Some countries, such as South Africa, have

made the distinction between mulatto and unmixed Negro into a legal
or quasi-legal caste system.

While such distinctions of color have

never been based on a rigid legal ground in the United States, they
have had, as stated above, significant social implications for the
individual Negro in America.

In the South some cities have had rigid

social systems which definitely placed the light-skinned Negro above
the dark-skinned Negro.

Often this classification was used to such

an extent that it was not unusual to determine whether a Negro was
free or a slave based solely on the color of his skin.

2

It is quite probable that even today the lightness or darkness
of a Negro’s skin affects his life-chances.

Not only does it affect

him in his relations with the Caucasian population when he engages in
interpersonal activities such as job hunting, but it affects him in
his relations with other Negroes.

Until very recently a survey of

advertisements in Negro periodicals would show that the models used

"^Frazier, E. F., The Negro Family in the United States.
Chicago: University of Chicago Press (1939).
o
Fitchett, E. Horace, "The Traditions of the Free Negroes in
Charleston, South Carolina." The Journal of Negro History, XXV,
pp. 139-152.
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were almost invariably light-skinned and possessed features tradi3

tionally associated with whites.

(That straight hair was often

referred to as "good hair" in the dialect of the lower-class Negro
subculture, is suggestive of the standard being used for making
judgments.)

If these models and the various advertisements promot

ing hair straighteners, skin brighteners, etc., are indicative of
the value system which exists among Negro Americans, one must
conclude that to a great extent, what Negroes identify as Cauca
sian standards have been accepted and only slightly modified.
It is probably a truism to state that, other things being
equal, a person who possesses some desired attribute will receive
preferred treatment over one who does not, and this treatment will
determine, at least in part, the way the individual behaves and feels.
It is felt here that, in addition to the aesthetic preference for
light skin expressed by some Negroes, the advantages of light skin in
the Caucasian world have also been recognized by Negroes.

That those

Negroes who have succeeded in many Caucasian-dominated fields such as
business and government (and who are held up as examples of success
to Negro school children) are almost without exception light-skinned
may be a coincidence.

But upon reviewing the Negro leadership class

and successes in the past and in American contemporary society, there
has traditionally been a disproportionate number of light-skinned

3

Since 1966, when the data were collected, recent developments
suggest that this trend may be in the process of changing. Negroes
seem to have begun to reject many of the characteristics that have
been associated with the white man.
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Negroes making up the bulk of the successful segment of the Negro
population.

Dark-skinned Negroes compose a small part of this group.

Since the majority of the Negro population is not light-skinned, the
probability of such a phenomenon occurring by chance seems most
unlikely.

In 1938, Herskovits discussed this issue in his study of

Negroes living in Harlem, New York.

Comparing the general Harlem

Negro population to the professional and well-to-do Negroes in
Harlem, he noted differences in the two groups when comparing average
nostril width, average lip thickness, skin pigmentation, and geneal
ogies.

His findings all supported the proposition that a greater

proportion of Negroes possessing stereotyped Caucasian features and/or
4
mulattoes were concentrated in the professional and well-to-do group.

Statement of Purpose

Historically, light-skinned Negroes have had more opportunities
to achieve higher socio-economic status.

There is a greater pro

portion of light-skinned Negroes who have attained higher socio
economic status than dark-skinned Negroes.

This differential achieve

ment must be recognized early by the Negro child, affecting his
perception of other Negroes and himself in terms of color evaluation.
Hence depending upon his own skin color and whether he has learned to
evaluate it as more or less favorable, this factor will determine to
some extent his self-concept.

4

Herskovits, Melville J., The American Negro:
Crossing. New York: Alfred A. Knopf (1928).

A Study in Racial
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5

This paper attempts to deal with the relationship between skin
color and self-concept among high school students.

Does the shade of

a Negro’s complexion affect his expectations of success or failure,
his aspirations, or his academic self-concept, and if so, in which
ways does it affect them?

These are some of the explicit questions

that this paper attempts to answer.

Related Literature

When discussing self-concept, George Herbert Mead emphasizes
the influence of others on the individual as well as the interaction
between the individual and others in the development of the self.
In referring to the human being as having a self, Mead simply means
that such an individual may act socially toward himself, just as
toward others.^

Mead distinguishes between the "I" and the "me."

He defines the "I" as the response of the organism to the attitudes
of others, and the "me" as the organized set of attitudes of others
which one himself assumes.^

Thus, through the process of interaction

the individual develops a self structure.

Indirectly, the individual

experiences himself from the standpoints of other individuals compos
ing the social groups to which he belongs.^

Using this as a basic

framework, Mead alludes to the overall development of the self as the

^Meltzer, Bernard N . , The Social Psychology of George Herbert
Mead. Center for Sociological Research, Kalamazoo, Michigan (1964)
p. 15.
^Martindale, Don, The Nature and Types of Sociological Theory.
Boston: Houghton Mifflin Company (1960) p. 358.
^Strauss, Anselm, George Herbert Mead on Social Psychology,
Chicago: University of Chicago Press (1965) p. 215.
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product of the individual reacting to a social definition of self.
Other writers who have dealt with the development of the selfconcept tend to elaborate on the influence that others have on the
individual to a greater or lesser extent.

Of those writers dealing

more explicitly with the influence of others on the individual,
William James and Charles H. Cooley are perhaps two of the better
known.

James uses the term, "social me," in referring to this aspect

of the development of self, whereas Cooley elaborates on the concept
"social self;" both concepts possess qualities later incorporated in
Mead's definition of self.
At the same time that an individual's self structure is
developing, values and attitudes are becoming more definite components
of the self —

originating from the home and then coming from other

primary and secondary groups as contacts with others are increased
during the socialization process.
With the appearance of the generalized other, defined by Mead
as the "society within," (i.e., the internalization of the norms of
the society), the opinions and attitudes of others become more
important to the individual and serve to direct his behavior to a
greater extent.

Certain significant values are condoned whereas others

are discouraged.

The most important factor in determining which values

and attitudes will persist and which will fade is the values and atti
tudes expressed by members of the individual’s reference groups.
Reference groups are, according to Deutsch and Krauss, groups which

^loc. cit., p. 217.
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the individual uses as "a basis of comparison for self-appraisal.’’

They are, in other words, the groups upon which the person validates
his opinions and attitudes toward himself, other persons and objects
and events.

A reference group need not be the one to which the

person actually belongs, although it can be.

Thus, an individual

Negro's family may be a reference group for him, but the Caucasian
population may also be identified as a reference group, although he
will never be a physical member of it.

The values and attitudes held

by the reference groups as they are perceived, correctly or incorrectly,
by the individual are internalized and come to dictate at least in
part the behavior of the individual and the manner in which he defines
the various situations that he encounters.

In other words, these

values constitute the frame of reference.
Reinforcement of anchorages plays an important part in provid
ing the framework for a more stable frame of reference as personality
develops.

This takes place during the individual’s interaction with

his environment.

Thus, approval or disapproval may be expressed by

compensation or punishment via various modes —
subtle.

explicit and/or

The endurance of values and attitudes composing the frame

of reference depends, as previously stated, upon the encouragement
of the reference group and significant others.

Consequently, one’s

conception of self is, in a measure, dependent upon the feedback he
receives from others, or the reflection of the communications he has

o
Deutsch, Morton and Krauss, Robert M . , Theories in Social
Psychology, Basic Books, Inc., New York (1965) p. 191.
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received from o th e r s . ^
It would seem reasonable, then, to expect that with the
development of the self, the individual will react to his own actions
and personal qualities as he expects others to react to him, and to
eventually take the point of view of others and recognize certain
beliefs and evaluations about himself.^
It is assumed in the present study that light skin is
culturally valued in positive terms while dark skin is stigmatized.
This assumption is supported by an impressive body of empirical
evidence.

Warner, for example, found that dark skin is regarded by

Negroes as a reminder of their historical and present-day position
of servitude and low status.

They viewed dark skin with disdain.

12

A study by E. S. Marks, using a group of Negro college students for
his population, asked subjects to rate their own skin color and to
judge the skin color of their preferred associates.

Marks found that

subjects tended to displace their values of themselves and showed a
preference for lighter-skinned associates.

13

Rohrer and Edmonson,

14

studying the Negro community in New Orleans, Louisiana, found a rigid

^Newcomb, Theodore Mead, Turner, Ralph H. and Converse,
Philip E., Social Psychology, New York: Holt, Rinehard and Winston
(1965) pp. 141-144.
^ o p . cit., p. 181.
^^Warner, William Lloyd, Junker, Buford H. and Adams, Walter A.,
Color and Human Nature, American Council on Education, Washington, D.C.
1941.
13
Marks, Eli E., "Skin Color Judgments of Negro College Students
Journal of Abnormal and Social Psychology, Vol. 38 (1943) pp. 370-376.
14
New York:

Rohrer, John and Edmonson, Munro S., The Eighth Generation,
Harper and Brothers (1960) pp. 48-56.
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social class based on color.

Skin color was found to be such an

important factor that narked demarcations in social classes revolved
around it.

The middle-class expressed color consciousness to a

much greater extent than the lower-class.

Many studies have confirmed

these findings.^
It is further assumed that the high valuation of light skin is
incorporated into the value-system of the Negro and that global judg
ments of personal worth are made on this criterion.

Clark and Clark

found that as early as the age of three Negro children preferred
white dolls to brown ones and described the brown dolls as being "bad"
and "dirty."16
Grossack discusses racial admixture as an important problem
for personality adjustment and the unfavorable connotation held by
the concept of "blackness."

He presents a study done using 2,250

youths who were asked to check the color of the ugliest girl or boy
each knew.

Forty per cent checked "black" as contrasted with 10.8

per cent who checked "yellow" and 6.5 per cent who checked "light
brown."

On the other hand, when asked to check the color of the most

^ S e e , for examples: Johnson, Charles S., Growing Up In The
Black Belt, American Council on Education, Washington, D. C., (1941);
Kardiner, Abram and Ovesey, Lionel, The Mark of Oppression, The World
Publishing Company, New York (1951); Landreth, C. and Johnson, B. C.,
"Young Children’s Responses To A Picture and Inset Test Designed To
Reveal Reactions to Persons of Different Skin Color," Child Develop
ment, Vol. 24 (1953) pp. 63-80; Parrish, C. H., "Color Names and Color
Notions," Jounral of Negro Education, Vol. 15, (1946) pp. 13-20.
16Clark, Kenneth and Clark, M. P., "Skin Color As A Factor In
Racial Identification of Negro Pre-School Children," Journal of Social
Psychology, Vol. II (1940) pp. 159-169.
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beautiful girl or boy each knew, 5.5 per cent checked "black" and
42 per cent checked "light brown."^

Charles Johnson found almost

identical preference patterns using a different sample.

18

Bingham

Dai comments that "...the color of one's skin, which does not occupy
the consciousness of children of other cultures, is here made an
issue of primary importance, and the personality problems thus
created are~almost as difficult to get rid of as the dark skin
itself."

19

Gray found that Negroes in mental hospitals frequently

reveal'obsessions with color.

20

In interviews with mental patients,

Kardiner and Ovesey found a higher than average repressed and
suppressed hostility in Negro subjects; "a tendency to exaggerated
self-hatred, and as a result of emulating the white culture in which
they live, a white ego-ideal."

21

A revealing example of the import

ance of skin color is told by Charles Johnson who cites the case of
a Negro girl who was considered "slow" in learning ability by her
parents because she was darker than the other siblings.

She in

corporated this attitude of her parents and viewed herself as being
"slow."

As a result, she subsequently did poorly in school work as

^Grossack, Martin M . , Mental Health and Segregation, Springer
Publishing Company, Inc., New York (1963) pp. 18-29^
18

Johnson, op. cit.

19

Dai, Bingham, "Problems of Personality Development Among
Negro Children," in Kluckhohn, Clyde and Murray, Henry A. (eds.),
Personality in Nature, Society and Culture, New York: Alfred A.
Knopf (1953) p. 560.

20

Gray, S., "The Wishes of Negro Children," Journal of Genetic
Psychology, Vol. 64 (1944) pp. 225-237.
^"Kardiner and Ovesey, op. cit.
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compared to her lighter-skinned brothers and sisters.

22

If the negative evaluation of dark skin is part of the
Negro’s self-structure, we would expect, using Mead's formulation,
that the Negro would use the lightness-darkness criterion in guiding
his behavior and viewing himself and others.

Seeman reported the

importance of skin color in choice situations where he found it to
be often the single most important criterion determining friendship
choices both in childhood and adulthood.

23

That skin color is important in evaluating attractiveness and
choosing friends would seem to be indicated by the above findings.
According to Mead, however, the self is not an aggregation of
separated attitudes, but an organized process with interrelated parts.
Therefore, an individual’s evaluation of other seemingly unrelated
characteristics such as his academic ability is closely related to
other dimensions of the self.
Although skin color has been recognized as an important
determinant in the American Negro's life, the relationship that it
has to his self-concept has not been adequately researched at the
time of this writing.

This area possesses many important implications

when studying the Negro because his social and economic status are
frequently determined by the reactions of others toward the color of
his skin, and the extent to which he in turn internalized these values.

22

Johnson, op. cit., p. 272.

23

Seeman, M . , ’’Skin Color Values in Three All-Negro School
Classes," American Sociological Review, Vol. II (1946) pp. 315-321.
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While achievement and skin color have been discussed and
researched using various research methodologies, there has yet to
be a thorough and comprehensive study of the development of selfconcept as a product of how one perceives his skin color.
Ruth Wylie^ctiscusses the preponderance of literature dealing
with the self-concept.

She states that, "most of the hundreds of

researches aimed at studying self-regard are apparently based on
the assumption that individual differences exist in an over-all
or global self-evaluative attitude.”

The basic assumption that the

global approach is the most feasible method for studying the selfconcept is questionable according to recent researchers in this area

25

who propose that inconsistencies of self-concept may occur when study
ing different aspects of the phenomenon.

Thus, it is suggested that

a person may at one time hold more than one self-concept of himself
depending upon the specific aspect of the self-concept being assessed.
A person may possess a favorable concept of himself in one area while
at the same time maintaining an unfavorable concept of himself in
another area.

Thus a person may perceive himself as having a high

self-concept in the area of academic achievement while at the same
time feeling inadequate in the area of athletic performances or
other areas of interpersonal competence.

The self can then be viewed

from either perspective, the specific or the general, or from an over
all perspective that views both; the general self-concept existing as

M

i

Wylie, Ruth C., The Self Concept, Lincoln: The University of
Nebraska Press (1961) p. 245.
25ibid., pp. 238-248.
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a whole composed of specialized parts.

Hypotheses

This paper seeks to explore both dimensions of the self;
that dimension that deals exclusively with specific constructs of
the self, and that dimension that deals with the global self.
First the general or global self-concept will be studied and then
specific areas will be studied —
academic ability.

primarily the self-concept of

Two other pertinent variables which are believed

to be affected by these two dimensions of the self mentioned above
will also be examined.

The two factors, educational expectations

and educational aspirations, will be explored insofar as they are
relevant to the self-concept.
The general propositions to be examined here are that lighter
skinned Negroes will have more favorable self attitudes than will
those with a darker skin color, and that whites will have more
favorable self attitudes than either darker or lighter skinned
Negroes.

Skin color as an important physical characteristic affect

ing the self-concept shall be examined in the contents of this paper
Body characteristics per se and the self-concept have been
studied by a number of social scientists employing different method
ologies and many of these studies have produced conflicting findings
Wylie, after comprehensively reviewing the material pertinent to the
topic of self-concept, concludes:
It seems safe to say, however, that self-concept
theories agree on the general idea that body character
istics which are lowly valued by S may be expected to
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undermine his general self-regard, while highly valued
body characteristics should enhance s e l f - r e g a r d . 26

Skin color among Negroes is a body characteristic that
connotes certain values.

Darker skin is usually lowly valued, and

lighter skin is frequently highly valued.

During his interaction

in social processes, the darker skinned Negro may learn to view
his "looking glass self" negatively because of his skin color
reflection, and thus possesses a differential perception of himself
in terms of his pigmentation.

His values and attitudes then, will

often be affected by this perception of self.

Thus making his self

evaluation, aspirations, goals, expectations, etc., quite different
from the lighter skinned Negro who has learned to interpret his
skin color in opposite terms.
In an inter-racial setting, the importance of skin color to
whites is an area that has not been researched at the time of this
writing.

Thus, whites may or may not be affected by their skin

color in a setting where it normally is considered to be important
by Negroes.

In order to examine the validity of the general

propositions based on the skin color value system of Negroes, and
whether

or not whites are affected by it, the following specific

hypotheses will be examined:
1.

Light-skinned Negroes will have a more favorable
self-concept than will dark-skinned Negroes.

2.

Light-skinned Negroes will have a more favorable
academic self-concept than will dark-skinned
Negroes.

26loc. cit., p. 159.
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3.

Non-Negroes will have higher educational ex
pectations than either dark or light-skinned
Negroes.

4.

Non-Negroes will have higher educational aspi
rations than will dark-skinned Negroes.

Although skin color does not appear to present the same
implications for the larger white population than it does for
Negroes, under certain circumstances, such as inter-racial settings,
the possibility does exist that whites might be more aware of its
significance.

Their skin color might, under these or similar

circumstances, affect their self-concept and their educational
expectations and aspirations.
Thus the general theoretical framework based on the selfconcept may be applied to non-Negroes and how they view their selfconcepts when comparing them to those of Negroes.

Because of their

societal positions, whites may generally have higher concepts of
self than the general Negro population.

If lighter skin color and

self-concept are positively correlated, the following specific
hypotheses should be true when comparing the two groups, nonNegroes and Negroes:
1.

Non-Negroes will have a more favorable selfconcept than either dark or light-skinned Negroes.

2.

Non-Negroes will have a more favorable academic
self-concept than either dark or light-skinned
Negroes.

3.

Non-Negroes will have higher educational ex
pectations than either dark or light-skinned
Negroes.

4.

Non-Negroes will have higher educational aspi
rations than either dark or light-skinned Negroes.
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Theoretical and Operational Definitions of Major Concepts

In this section we shall discuss the dependent and control
variables as well as the literature that is pertinent to both.

Dependent Variables

Self-Concept
Self-concept will be treated from the view of the symbolic
interaction theorists, notably George Herbert Mead, who defined
the self-concept in terms of symbolic behavior.

As used in this

paper, self-concept is defined as the individual's general view of
himself as developed by means of interaction through which he has
learned to behave, articulate, or react to himself as an object in
relation to others.

Self-Concept of Academic Ability (or Academic Self-Concept)
Self-concept of academic ability will be viewed as a specific
aspect of the general self-concept.

It may be defined as (a) the

individual's evaluation of his ability to advance academically from
one educational level to another as revealed by his own estimate of
his academic capabilities and (b) his ability to achieve in academic
tasks compared to others engaged in the same task.
This concept was developed and researched by a group of
social scientists studying the affects of self-concept on educational
achievement.

It was believed that the two variables were dependent

upon each other.

Their findings and conclusions supported this
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hypothesis.

27

Educational Expectations
This concept deals with the individual's conception of his
ability to achieve in realistic terms.

It involves the individual's

self-concept of academic ability, how his ability will affect his
educational goals, and also social limitations on his achievement.
Thus, the individual must recognize his academic and social
limitations and then define his goals within these limits.

Edu

cational expectations then, are the individual's realistic con
ception of the educational goals that he may expect to attain in
the future, being aware of his own academic capabilities and the
social limitations placed upon him.

Educational Aspirations
Educational aspirations as opposed to educational expecta
tions do not place the limitations of academic ability or social
reality on the individual’s ambitions for the future.

This concept

deals with the level of academic achievement the individual would
wish for if he were free from both academic and social realities
that might hinder him in reaching this goal.

It is the educational

goal the individual wishes he could attain.
It is believed that the variables discussed above would be
significant aspects of the individual's self-concept and it therefore

27

Brookover, Wilbur B., Erickson, Edsel L., and Joiner, Lee M . ,
Self-Concept of Ability and School Achievement, III, Educational
Publication Series, College of Education, Michigan State University,^
East Lansing, Michigan (February, 1967) p. 215.
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becomes valuable in a study such as this to control them.

Although

literature pertinent to these variables and the self~concept is
disappointingly sparse, this does not mean that they are unimportant.

Control Variables

Economic Status
This term refers to the earned income of a single individual
or a group of individuals.

One's economic status is usually

measured in dollars and cents relative to a national scale which
has been previously computed.

However, sectional differences and

the general economic conditions existing for a specific area are
usually accounted for when computing economic status for a given
individual.

Usually economic status is closely related to other

variables which may account for one’s earning power and economic
situation.

The concept, economic status, when used is simply the

status that one possesses based on his family's income when that
income is compared to a given population.

State of the Family
When this term is used it refers to the social state of the
family in terms of being unbroken or broken.

A broken family may

result because of divorce, death, separation, desertion, etc., which
consequently disrupts the original state of the family developed
around the two original parents.

An unbroken family exists when both

parents are still married and living in the same house with their
children.
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Size of Family
This refers to the number of people living in the home of
the child.

This may include relatives or non-relatives.

Also

included in this number are any siblings who may have left the home,
but at one time did reside there.

Sex
Sex refers to whether the person is male or female.

Education of the Household Head
Education of the household head refers to the number of years
of formal education which the head of the household has achieved.
If the father is present in the home, then it refers to his edu
cational attainment, but if the father is not present education of
the household head may refer to the mother's education or that of
whichever adult is the head of the household.

Employment Status of the Father
This concept refers to the gainful employment of the father
(either full-time or part-time) or his lack of employment.

Other Relevant Definitions
As used in this paper the terms non-Negro and Negro (or
Caucasian and Negro) reflect social definitions.

Accordingly, the

term "white", as a racial classification, generally applies to all
persons who are defined as being Caucasians and the term non-Negro
is used synonymously with the term "white" in most cases unless
otherwise indicated.
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The term "non-Negro" is used throughout this paper for the
most part.

It refers to that segment of this population which is

not defined as Negro.

The reason for designating this segment as

"non-Negro" rather than simply as "Caucasian" or "yhite" is that
in addition to including the Caucasian subjects, the category,
"non-Negro," also includes some respondents of Mexican and American
Indian ancestry.

Literature Pertinent to Dependent Variables and Control Variables

The self-concept has been studied by a number of researchers
seeking to show the importance of other related variables which are
believed to be highly associated with the development and manner in
which the individual has learned to perceive and/or react to him
self.

Researchers have had various degrees of success in their

attempts to show the association between the individual's selfconcept and other intervening variables that have affected it.
One of the variables that has been studied frequently as it
relates to self-concept has been the concept of social class.

Using

different measures to define social class, most of the findings have
been tenuous.

28
Hill, using Warner's criteria for defining social

class, and Brookover, Patterson, and Thomas

29

using the Ten State

ments Test of Self-Concept and Socio-economic Status, basically

28
Study."

Hill, T. J., "Attitudes Toward Self: An Experimental
Journal of Educational Sociology (1957) 30, pp. 395-397.

29

Brookover, W. R . , Patterson, A., and Thomas, S., SelfConcept of Ability and School Achievement. Cooperative Research
Project No. 845, East Lansing, Michigan: Michigan State University
(1962) p. 105.
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agreed that social economic status showed little evidence of social
class having any effect upon the self-concept.
Eavinghurst and Taba

31

Mason

30

and

encountered the problem of uncontrolled

variables thus making it difficult for them to make any conclusive
statement concerning social class and self-concept.
32
Klausner,
however, was able to make at least one statement
concerning his findings when studying this area and that was that
differences in self-concepts of persons belonging to similar or the
same socio-economic categories appeared to be homogeneous.

His

finding becomes extremely pertinent to the present study in that,
for the most part, the sample being studied here is composed of
individuals possessing similar or the same socio-economic status.
Klausner's sample was, however, quite small, consisting of only
twenty-seven subjects.

Whether or not his findings will be con

firmed by using a larger sample and different methodology will be
discussed later in the section on findings and the chapter on
Summary and Conclusions.
Another variable that has been studied as it is related to
self-concept has been sex differences.

Again, as in the studies

seeking to study social class and self-concept, the problem of other

^Mason, Evelyn P., "Some Factors in Self-Judgments," Journal
of Clinical Psychology, 10 (1954) pp. 336-340, and Mason, Evelyn P.,
"Some Correlates of Self-Judgment of the Aged," Journal of
Gerontology, 9 (1954) pp. 324-337.
^^Havinghurst, R. J. and Taba, Hilda, Adolescent Character
and Personality, New York: Wiley, 1949.
32

Klausner, S. Z., "Social Class and Self Concept," Journal
of Social Psychology (1953) 38, pp. 201-205.
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variables not being controlled was encountered by researchers.
Matteson

33

computed an Aspiration Index and a Discrepancy Index on

419 college freshmen.

He reported finding no sex differences in

either of these indices.

Wylie states that one of the major weak

nesses of his study was that no information was given on abili
ties or backgrounds of these subjects to see whether some variable(s)
other than sex operated in obtained differences when they were
foun d.^
While Engel

35

reached conclusions that agreed with Matteson*s

findings of no significant differences between sexes when studying
36
37
the self-concept, studies by I-ynn
and McKee and Sherriff
explor
ing sex differences report that there are differences existing which
are probably learned at an early age.

Thus Lynn suggests that the

female learns an unfavorable self-concept in childhood that carries
over into later years.

Conflicting findings make it difficult to

draw any conclusions concerning sex differences and self-concept.
However, it is safe to state that most of the studies confirm the
commonly accepted stereotype of "women in general" which is less

33
Matteson, R. W . , "Self-estimate of College Freshmen,"
Personnel Guidance Journal, 34 (1956) pp. 280-284.
^W ylie, op. clt., p. 144.
35

Engel, Mary, "The Stability of the Self-Concept in
Adolescence," Journal of Abnormal Psychology, 58 (1959) pp. 211-215.
36

Lynn, D. B . , "A Note on Sex Differences in the Development
of Masculine and Feminine Identification," Psychology Review, 66
(1959) pp. 126-136.
^McKee, J. P. and Sherriffs, A. C., "The Differential
Evaluation of Males and Females," Journal of Personality, 25 (1957)
pp. 356-363.
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favorable than for "men In general."

38

This attitude is learned

early in life and is generally maintained by both sexes-

This

phenomenon makes it difficult to explore specific aspects of the
self-concept and sex differences.
None of the studies reviewed attempt to isolate race as a
significant factor in studying self-concept.
whites were studied exclusively.

For the most part,

That race might affect sex

differences in the definition of the self has not been researched
to any length at the time of this writing.

Its exploration seems

valuable in light of the many studies that have been done previously
but without isolating the racial factor.

This paper seeks to assess

the importance of sex differences when studying race and skin color
in viewing the self-concept.

Its effects upon the self-concept

which might be explained by sex differences present interesting and
valuable material in attempting to study the Negro American and
skin color.

Moreover, those variables which might be suspected to

intervene will be controlled and analyzed in order to avoid making
mistakes similar to those committed by other researchers who attempted
to study sex differences.
The relationship that an individual's self-concept might have
with his level of aspiration and his expectations has been explored
by a number of social scientists, notably psychologists.

Level of

OO

Eastman, D . , "Self Acceptance and Marital Happiness,"
Journal of Consulting Psychology, 22 (1958) pp. 95-99 and Turner, R. H.
and Vanderlippe, R. H., "Self-ideal Congruence as an Index of
Adjustment," Journal of Abnormal Social Psychology, 57 (1958)
pp. 202-206.
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aspiration was for the most part viewed as a function of selfregard.

39

Self-regard refers to the manner in which the individual

perceives himself.

Hence, this concept is closely identifiable with

the self-concept, which deals with the self from a more wholistic
point of view, involving the entire concept of self whereas selfregard is associated with one of its important aspects —

the

individual’s regard for (evaluation of) his self image.
The Self-Ideal discrepancy type approach was used by the
majority of these researchers.

40

Using discrepancies between the

ideal self and the actual self as measures of self-regard, responses
of subjects were classified as those which could be interpreted as
statements of aspirations or those interpretable as statements of
perceived attainment.

Wylie, stating her findings when reviewing

literature on the self-concept and other related variables, says
that, "...it is impossible to state clear postulates concerning the
relationship between self-regard and Level of Aspiration behavior."

41

As was true of the variables already discussed, the findings in this
area are conflicting, thus making it impossible to make any con
clusive statements concerning the relationship between aspirations
and expectations and the self-concept as represented by the
individual's regard for the self.
In the present study, it is assumed that such factors as the
individual's aspirations and expectations are an important part of

^Wylie, op. cit., p. 243.
^ibid., pp. 243-249.
41ibid., p. 248.
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his self perception.

The inconsistent findings of other researchers

make it difficult to predict results when studying aspirations and
expectations of the individual as related to the self-concept.

How

ever, when these variables are viewed within the broader perspectives
of this study which explicitely considers the American Negro and the
manner in which skin color affects his life chances, it becomes
apparent that skin color is an important factor and probably can be
related to the aspirations and expectations of the American Negro.
How significantly they are related is the question asked in this
paper.

Do levels of aspiration and expectation differ with differ

ences in skin color?

If so, do they differ in the same manner as

the more global or general self-concept?
Sometimes variables which are considered irrelevant are not
controlled in research.

This is one of the major criticisms made

by Ruth Wylie during her review of literature on the self-concept.
It is, of course, impossible to avoid this pitfall entirely, for
some variables which may intervene are neither known to the re
searcher himself nor hinted at in the relevant literature.

In order

that findings may be as meaningful as possible, however, it is neces
sary to control for factors which might be considered insignificant
but may affect the findings.

Consequently, a number of these vari

ables will also be controlled and analyzed as strictly as possible
in the present study.

Among these are:

education of the household

head, size of family, state of family (intact as opposed to broken),
and employment status of the father.

Employment status of the mother

will also be analyzed.
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CHAPTER II
DESIGN OF THE RESEARCH

A.

Structure of the Questionnaires

Research began for this paper during June of 1966, at which
time the participants in a federally sponsored program made their
initial appearance on Western Michigan University's campus.

The

students who participated in this program remained on the campus for
most of the activities in which they were involved, and lived in
college dormitories for the duration of their stay on campus.

Acces

sibility and the nature of the program plus the racial composition of
the group made the group acceptable for study.
The nature of this program and its goals, aimed at a specific
segment of the population —

lower class youths.

Thus, this group

cannot be considered a representative sample.
During the study, close contact between researchers and
participants was emphasized.

This factor and the friendly, informal

atmosphere that surrounded the entire program, provided an ideal set
ting for the reception of candid responses from the participants.

The

availability of the entire group at single sittings make the question
naire one of the most effective research tools for obtaining data from
the subjects.
Hence, the questionnaire interview technique was used to assess
the factors stated previously in the hypotheses.

The questionnaires

used had already been developed by researchers gathering data on the
program.

It was possible to remove the responses to certain items and

26
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to utilize them in the present paper.
Information on attitudes and background was found in two of
the questionnaires and subsequently punched on IBM cards, when they
were central to the aims of this research.

Most of the items in the

questionnaires were structured and contained structured responses.

B.

Administration of the Questionnaires

The first questionnaire was administered to the subjects when
they first arrived on Western Michigan University’s campus in June
of 1966.

The primary purpose of this questionnaire ,^as mentioned

above, was to gather personal and background information about the
students participating in the program at the University.
of 49 questions.
to this study.

It consisted

Twelve of these questions were considered pertinent
Therefore, the responses to these items were punched

on the IBM cards for further analysis.

These questionnaires were

handed out individually at the beginning of the session and collected
by research assistants when they were completed.

Ninety-seven

questionnaires were collected from the first testing session during
which the students were assembled in a large classroom.
The second questionnaire, was distributed in the same manner as
described above.
and coded.

Again, ninety-seven questionnaires were collected

Questions that were pertinent to this study were taken

from the original questionnaire and punched on to the same deck of IBM
cards that already contained information from the first questionnaire.
Before any questionnaires were distributed to the subjects,
they were briefly instructed to go through the questionnaires quickly
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without spending too much time on any single question, and to answer
all of the questions in numerical order without skipping any.

Only

after everyone had completed the questionnaire were all questionnaires
collected.

Questions were to be answered by placing a cross in the

box on the left of the response that applied to the individual.

These

instructions were repeated first verbally and then in written form on
the questionnaires.

For the most part, the questions used in these

questionnaires were structured and sought specific responses from
subjects.

C.

Measurement Instruments

The term, academic self-concept, was measured by the responses
of the subjects to an item taken from the Michigan State General SelfConcept of Ability Scales.

The item was developed from a series of

pretests conducted by the authors of the study.

The question con

sisted of a five choice item with the responses being coded from 5 to
1 with the lower alternatives receiving higher values.

The responses

were subsequently divided into categories of low, medium, and high
respectively, with scores of 4 and 5 being placed into the low category,
scores of 3 being placed into the medium category, and scores of 1 and
2 being placed into the high category.
Reliability
According to the developers of the Michigan State General SelfConcept Scale, the original instrument formed a Gutman scale with
coefficients of reproducibility of .95 for males and .96 for females
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for 1050 seventh-grade students in the "Oldtown" public school
system.*

Similar results were produced when using eighth and ninth

graders.

Reliabilities calculated by Hoyt's Analysis of Variance

and coefficients of reproducibility showed similar success.
Subjects were told
next to the response that
The item measuring

to react to the items by placing an "X"
applied to them.
Academic

Where do you think you rank

1.
2.
3.
4.
5.

Self-Concept read as follows:
in your class in your high school?

among the best
above average
average
below average
among the poorest

The items m easuring Educational Aspirations,
Expectations,

Educational

and Self Image wer e also used w i t h the p e r m i s s i o n of

one of the authors of the p roject done o n Self-Concept of A b ility and

2
School A c h i e v e m e n t .
These three dimensio n s had also b een thoroughly tested and
related by the authors.
The item measuring Educational Aspirations read as follows:
If yo u were free to go as far as you wanted to go in school,
h ow far would you like to go?

Brookover, Wilbur B., LePere, Jean M . , Hamachek, Don E.,
Shailer, Thomas, Erickson, Edsel L . , Self-Concept of Ability and School
Achievement, Second Report on the Continuing Study of the Relationships
of Self-Concept and Achievement, and Final Report on Cooperative
Research Project No. 1636 entitled Improving Academic Achievement
Through Students' Self-Concept Enhancement. Bureau of Educational
Research Services, College of Education, Michigan State University,
East Lansing, Mich i g a n (October, 1965).
2ibid.
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1.
2.
3.
4.
5.
6.
7.

I'd like to quit right now.
I'd like to continue in high school for awhile.
I'd like to graduate from high school.
I'd like to go to secretarial or trade school.
I'd like to go to college for awhile.
I'd like to graduate from college.
I'd like to do graduate work beyond college.

Using the above seven responses, responses were coded from
7 to 1 with the higher alternatives receiving the higher values.
The responses were subsequently divided into categories of
low, medium, and high respectively, using graduation from college
as the medium category and as the central dividing point.

Scores

of 1 through 5 were placed into the lower category, scores of 6 were
placed into the medium category, and scores of 7 were placed in the
high category.
The item measuring Educational Expectations read as follows:
Sometimes what we would like to do isn't the same as what we
expect to do. How far in school do you expect you really will go?
1.
2.
3.
4.
5.
6.
7.

I think
I think
I think
1 think
I think
I think
I think

I really
I really
I really
I really
I really
I really
I really

will
will
will
will
will
will
will

quit school as soon as I can.
continue in high school for awhile.
graduate from high school.
go to secretarial or trade school.
go to college for awhile.
graduate from college.
do graduate work beyond college.

Using the above seven responses to the item, responses were
coded from 7 to 1 with the higher alternatives receiving the higher
values.

The responses were subsequently divided into categories of

low, medium, and high respectively, again using graduation from
college as the medium category and as the dividing point.

Like the

item for aspirations, scores of 1 through 5 were placed into the low
category, scores of 6 were placed into the medium category, and scores
of 7 were placed into the high category.
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The item measuring Self Image read as follows:
How do you rate your popularity with students of the
opposite sex?
1.
2.
3.
4.
5.

much above average
somewhat above average
average
somewhat below average
much below average

There were five possible responses in this item.

Coding the

responses from 5 to 1 with the higher alternatives receiving the
lower values, the responses were divided into categories of low,
medium, and high accordingly, using the category, average, as the
medium category and as the dividing point.

Scores of 4 and 5 were

placed in the low category, scores of 3 in the medium category, and
scores of 1 and 2 in the high category.
The three categories, low, medium, and high, were used for
all the items, and responses for all subjects could be classified
according to one of these categories.

D.

Measurement of Skin Color

Skin color is an important factor in the study being under
taken.

Thus it was the goal of the researcher to classify objec

tively individuals in terms of the darkness or lightness of their
facial skin by means that are capable of being utilized for large
numbers of respondents.
In order to accomplish this goal, it was necessary to
experiment with a number of techniques that might objectively
register the darkness or lightness of one's skin color.

Techniques

such as a sensitive light meter and the Van Loschen scales were used.
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However, neither provided satisfactory data.

Attempts to employ

color photographs were unsuccessful, subsequently, black and white
photographs were used.

By using the Kodak Gray Scale, it was

possible to acquire useful data.

This provided a useful standard

for registering differences in shades for lightness to darkness.

1.

Description of the Method Used.

The technique devised to obtain photographic data involved
the use of a ring consisting of various shades of gray with an
apeture in the center.

The ring was then placed on the forehead

of the respondents, and a photograph was taken from a distance of
about 18" with the ring against the respondents1 foreheads.

The

final photograph then, included a ring which consisted of the Kodak
Gray Scale, and a small section of the forehead that appeared
through the apeture.
Extremes, both black and white, which were on the scale, were
eliminated as the photograph did not differentiate these colors from
their adjacent colors.

Thus the original scale covered more shades

than are represented by skin colors.

Only those that were representa

tive of skin colors were finally used.

2.

Problems

There were various p r o b l e m s encountered w h e n trying to record
the data for skin color,

a) R e f l e c t i o n of light fro m perspiration,

make-up, and skin oil, led to inacc u r a t e readings.

Consequently,

subjects w e r e requested to w i p e their foreheads w i t h tissue before
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the

photographs were taken,

b) Contour of forehead —

some concave,

some convex, led to either highlighting or shadowing the sample of
skin.

The solution to this problem was obtained by reducing the

apeture to about one-half an inch, so that when it was placed against
the forehead, pressure from the opening gave a flat sample of skin
with little highlighting or shadowing.

3.

Coding of Skin Color Data

The respondents could not be seen or identified in the
photograph.

Only the Kodak Gray Scale shades surrounding the small

area of the forehead of the skin, and the area of the forehead skin
were revealed in the photograph.

The pictures were later identified

by code numbers which were assigned to the subjects.
Four judges rated the subjects' skin colors against the Kodak
Gray Scale, assigning the subject the Kodak Gray Scale shade that
corresponded to his skin color.

The judges included one individual

with artistic training and developed color sensitivity.
very high consensus among the judges.

There was a

There was no case of more than

a single shade difference in the judges' decisions.

The few differ

ences that did exist seemed to be accounted for by the tendency of
one judge to rank borderline cases as darker and the other judges to
rank them as lighter, thus making for a cancelling effect of difference.
Using the information obtained from the questionnaires and the
photographs, subjects were divided into categories of Negroes and
non-Negroes, and then the group of Negroes was divided into two
separate categories of dark-skinned Negroes and light-skinned Negroes.
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There were approximately one-half of the Negroes in each category.

E.

Method of Data Analysis

Each of the four major dependent variables was measured by a
question on the questionnaires♦

The population was first divided

into dark and light-skinned Negroes and non-Negroes.

The responses

of these three groups to each of the four questions on the June
questionnaire were then recorded.

Frequencies for the three groups

were also obtained for each question controlling for:

sex, state of

family, size of family, education of household head, family income,
and employment status of father.

This resulted in twenty-four tables.

The statistic, theta, was used to determine the degree of
association existing between skin color and the dependent variables
among the Negro subjects.

Thetas were also run between the two

groups of Negroes controlling for the above mentioned factors of:
sex, state of family, size of family, education of household head,
family income, and employment status of father.
calculated for all three race-skin color groups:

Thetas were also
dark-skinned Negroes,

light-skinned Negroes, and non-Negroes; first on the four dependent
variables and then on each dependent variable with controls.
Percentage differences were computed among the groups on each
dependent variable and on the dependent variables with controls in
order to determine which of the three race and skin color groups
scored highest on each dependent variable and which scored the lowest.
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CHAPTER III
DESCRIPTION OF THE RESPONDENTS

Rationale for Choice of Respondents

The individuals used in this study consisted of a group of
students participating in a special program being initiated on the
Western Michigan University campus.

This program was primarily es

tablished to provide special training, encouragement, and motivation
to high school students who were intellectually competent but because
of the lack of motivation or finances would probably terminate their
education at the high school level.

These students were recommended

and selected for the program by high school and other local officials
in the school districts.

To encourage the students to work more

closely with other students and faculty members in the program, the
original group which consisted of one hundred and one students, was
divided into small primary groups which were of four types: (1) work
groups (homeroom classes), (2) residence groups (dormitory roommates),
(3) friendship groups, and (4) hometown high school groups.

By

making these groups small and informal it was hoped that the students
would become more involved in the educational process and show in
creased interest in furthering their education.
Of the original group of one hundred and one, four dropped
out of the program during the early stage and two more dropped out
later in the program.

Consequently, ninety-seven students were

35
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available for the first questionnaire used for this study and nine
ty-five were available for the later questionnaires.

The program

began in June of 1966 and continued until August of the same year.

Description of the Respondents

There were fity-three males and forty-four females in the
study.

Table 1 shows the percentage distribution by sex and race.

Table 1.

Percentage Distribution by Sex and Race.
Sex
Male
(N=53)

Female
(N=44f

%

1

Total
(N=97)
%

Negro
(N=53)

62

38

100

Non-Negro
(N=44)

45

55

100

Race

The mean age of the participants in this program was 16.32
years.

The mean income of the household head was $65.42 per week.

Income was distributed as shown in Table 2.

As can be seen, Negroes

came from families with slightly higher incomes than the non-Negroes.
Table 2.

Race

Percentage Distribution by Income and Race.
Weekly Income
$80 & above
$79 & below
(N=38)
.. (N=51)
7.
7.

Total
(N=89)
7.

Negro
(N-46)

52

48

100

Non-Negro
(N*42)

31

69

100
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Participants in the program generally came from small towns.
All of the participants in the program attended public schools,
usually with a large student population; the mean high school popu
lation for the group was 1452.

As shown in Table 3, most of the

students came from large families, with a mean family size of 6.27.
The Caucasian families were, in general, smaller than the Negroes'
families.
Table 3.

Percentage Distribution by Family Size and Race.

1-4
persons
(N-26)
%

Race

Family Size
5-7
persons
(N=33)
%

8 or more
persons
(N=32)
%

Totals
(N=91)
%

Negro
(N=50)

20

38

42

100

Non-Negro
(N=41)

39

34

27

100

Most of the respondents lived with their mother and father (46%)
or with their mother only (32%), but a few lived with their mother
and stepfather (8%), their father only (1%), or with someone
else(13%).
An examination of the responses to questions seeking to gather
information on the education of the participants in the program and
their parents' education, reveals that the mean years failed in
school was relatively low (mean*.22 years failed).

Most of the

participants estimated their grades during high school to be about
average.

(Eighty per cent of the students ranked themselves between

a little above average and a little below average.)

When examining

the courses of study pursued during high school, the results are
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as follows:

vocational...5%; commercial... 10%; general.. .40%;

college preparatory (academic)...34%; and other... 11%.

The medi

an years of education for both the mothers and the fathers of the
students was located between grades nine and eleven.

Thus, most

parents did not complete high school and only three went as far as
completing college.
Tables 4 and 5 show the employment status of the parents of
the respondents.

The fathers of the Negroes in the sample were

more frequently employed full-time and less frequently employed
part-time or unemployed than the fathers of the non-Negroes.

Among

the mothers of the Negro respondents, about the same proportion
were employed full-time as the non-Negro mothers, but a larger
percentage of Negro mothers were employed part-time than the nonNegro mothers.
Table 4.

Race

Percentage Distribution by Father's
Employment Status and Race.
Father's
Employed
Full-time
(N=50)
%

Employment Status
Employed
Unemployed
Part-time
XN*26)
_ (N=6)
%
%

Totals
(N-82)
%

Negro
(N-46)

65

4

31

100

Non-Negro
(N-36)

56

11

33

100
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Table 5.

Percentage Distribution by Mother's
Employment Status and Race.

Mother's Employment Status_____
Employed
Employed
Unemployed
Full-time
Part-time
Race_________ (N=15)
(N-13)_______ (N-58)
%
7.
7.
Negro
(N-47)
17
23
60
Non-Negro
(N=39)

18

5

77

Totals
(N-86)
7.
100

100

Table 6 depicts the state of the families from which the stu
dents came, that is, whether they were broken or unbroken.

A larger

percentage of non-Negroes came from broken homes than did the
Negroes.
Table 6.

Percentage Distribution by State
of the Family and Race.

State of the Family
Intact
Broken
Race___________(N=A0)_________(N=50)
7.
%
Negro
(N=48)
50
50
Non-Negro
(N=42)

38

Totals
(N=90)

7.
100

62

100

The skin color distribution among the Negroes was as follows:
light-skinned, 487. and dark-skinned, 527..

There were nine Negroes

for whom no skin color measure was available.

This distribution,

as many of the others cited above, is not typical of the general
population.
than 52%.

A much larger percentage of Negroes have dark skin
As can be seen, the income, employment and state of the
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family distributions are also atypical.

Government reports indi

cate that Negroes have, in general, a higher unemployment rate,
a lower average income, and a higher proportion of broken homes than
do non-Negroes.

In this group the reverse was the case.

The most

probable cause of this is the selection criteria used by the local
officials who were responsible for selecting the students for this
program.
A complete listing of all background data from the original
questionnaire can be found in Appendix A.
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CHAPTER IV

THE RELATIONSHIP OF RACE AND SKIN COLOR GROUP TO
SELF IMAGE, ACADEMIC SELF-CONCEPT, EDUCATIONAL
EXPECTATIONS, AND EDUCATIONAL ASPIRATIONS

In this chapter the results of the statistical analysis of the
data are presented.
and skin color.

The independent variable is a typology of race

The dependent variables are:

self image, academic

self-concept, educational expectations, and educational aspirations.^
The control variables are:

sex, economic status, education of the

household head, family size, marital status of parents, and the
employment status of the father.
The relationship between race and skin color and the dependent
variables will be accessed and a three variable analysis using the
control variables will be attempted.
are divided as follows:
status:

1) sex:

Each of the control variables

male and female; 2) economic

high and low; 3) education of the household head:

twelve

years or more of schooling and less than twelve years of schooling;
A) family size:

large and small; 5) state of family:

intact homes

and broken homes; and 6) employment status of father:

employed and

unemployed.

These categories are used uniformly throughout the

analysis.
The major goals in this chapter are to present the findings,
demonstrate whether or not they support the hypotheses, and to sum
marize and emphasize the most important results.

The interpretation

^The operational specifications of these variables are found
in Chapter 1.
41
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of the findings will be made in Chapter 5.

A.

The relationship of race and skin color to self image, academic
self-concept, educational expectations, and educational aspira
tions.
The following tables show the distribution of the three race

and skin color groups on self image, academic self-concept, edu
cational expectations, and educational aspirations.

Thetas were

computed between dark-skinned Negroes and light-skinned Negroes and
between dark-skinned Negroes, light-skinned Negroes and non-Negroes
on each of the items.
Table 1. The percentage distribution and thetas of
race and skin color groups on self image.

Low
Medium
High

Race and Skin Color Group
dark
light
nonNegroes
Negroes
Negroes
(N=21)
(N=23)
(N-42)
%
%
%
12
0
19
44
38
57
44
62
24

Totals

100

Self Image

0 Negroes = .23

100

100

0 All groups = .30

The theta between skin color and self image among Negroes
was .23.

The theta for all three race and skin color groups on

self image was .30.

2

2

The dependent variables all provide a set of ordinal data
categories. The hypotheses also provided an ordered sequence where
light-skinned Negroes have higher scores than dark-skinned Negroes,
and non-Negroes have higher scores than either of the two groups of
Negroes.
With this ranking, a measure of association, Gamma, which is
appropriate for use with two ordinal scales, was selected. However,
in order to show an association with Gamma, the relationship between
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These thetas indicate a low to moderate degree of association
between race and skin color and self image.
was partially supported.

The direction predicted

The non-Negroes were lower on the self

image variable than either dark- or light-skinned Negroes, and
light-skinned Negroes had the highest self image.

Light-skinned

Negroes had 19% fewer in the low self image category and 38% more
in the high self image category than did the non-Negroes.

The

relationship between race and skin color group and self image can,
therefore, be represented as follows:

Light-skinned Negroes are

higher than dark-skinned Negroes who are higher than non-Negroes.
The hypothesis that light-skinned Negroes will tend to have a higher
self image than dark-skinned Negroes may be considered supported.
However, the hypothesis that white students will have a higher self
image than either of the two groups of Negroes was not supported.
On the contrary, the opposite trend existed, where non-Negroes were
lower on the self image scale than either group of Negroes.

the variables must be linear. Although our hypotheses did assume
a linear relationship between the two sets of variables, the data
came out otherwise. Consistently the non-Negroes scored lower on
the dependent variables than did either dark-skinned or light
skinned Negroes.
Because of the non-linearity of these relationships, the
Gamma values were misleadingly low. Therefore, in order to obtain
a better measure of the strength of the relationship, theta was
used. One problem of interpreting theta is that it does not show
direction. Therefore, theta only indicates the strength of the
association, but does not show whether the directional aspect of
the hypothesis is supported. Textual analysis will take this weak
ness of theta into account. See Linton Freeman, Elementary
Statistical Analysis, Chapters 8 and 10.
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Table 2. Percentage distribution and thetas of race
and skin color groups on academic self-concept.

Low
Medium
High

Race and Skin Color Group
dark
light
nonNegroes
Negroes
Negroes
(N-23)
(N=42)
(N-21)
%
%
%
17
10
21
52
33
55
31
24
57

Totals

100

Academic
Self-Concept

00

CM
•

M

6 Negroes :

100

100

6 All groups *= .28

The theta between skin color and academic self-concept among
Negroes was .28.
was .28.

The theta for all three race and skin color groups

These theta values indicate a low to moderate degree of

association between skin color and academic self-concept among the
groups.

The non-Negroes were again the lowest of the three race and

skin color groups and the light-skinned Negroes the highest.

Non-

Negroes had 11% more in the low academic self-concept category and
33% fewer in the high academic self-concept category than the light
skinned Negroes.

The relationship between race and skin color and

academic self-concept can be represented as follows:

Light-skinned

Negroes are higher than dark-skinned Negroes who are higher than nonNegroes.

The hypothesis that light-skinned Negroes will tend to have

a higher academic self-concept than dark-skinned Negroes may be con
sidered supported.

However, the hypothesis that non-Negroes will

have a higher academic self than either of the two groups of Negroes
was not supported.

On the contrary, the opposite existed.

Non-

Negroes had lower scores on the academic self scales than either of
the two groups of Negroes.
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Table 3. Percentage distribution and thetas of race and
skin color groups on educational expectations.

Low
Medium
High

Race and Skin Color Group
dark
light
nonNegroes
Negroes
Negroes
CN-21)
(N-42)
(N-23)
X
%
%
38
48
69
24
52
43
9
10
7

Totals

100

Educational
Expectations

8 Negroes = .09

100

100

8 All groups ■ .21

The theta between skin color and educational expectations
among Negroes was .09.

The theta for all three race and skin color

groups and educational expectations was .21.

This is a low associ

ation between race and skin color group and educational expectations.
Again the non-Negroes were the lowest of the three race and skin
color groups, and light-skinned Negroes had the highest educational
expectations.

Light-skinned Negroes had 31% fewer in the low edu

cational expectations category, and 3% more in the high educational
expectations category than the non-Negroes.

The relationship between

race and skin color group and educational expectations can, therefore,
be represented as follows:

Light-skinned Negroes are higher than

dark-skinned Negroes, who are higher than non-Negroes.

The hypothesis

that light-skinned Negroes will tend to have higher educational
expectations than dark-skinned Negroes receives weak support from
the data.

However, the hypothesis that non-Negroes will have higher

educational expectations than either of the two groups consisting of
Negroes, was not supported.

On the contrary, the opposite existed.

Non-Negroes had the lowest scores on the educational expectations
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scale.
Table 4. Percentage distribution and thetas of race and
skin color groups on educational aspirations.

Low
Medium
High

Race and Skin Color Group
dark
nonlight
Negroes
Negroes
Negroes
(N-42)
(N-23)
(N-21)
%
%
%
22
29
31
48
39
52
21
19
39

Totals

100

Educational
Aspirations

8 Negroes = .20

100

100

0 All groups = .12

The theta between skin color and educational aspirations
among Negroes was .20.
groups was .12.

The theta for all three race and skin color

This is an association between race and skin color

and educational aspirations, but it does not support the hypothesis.
There was very little difference between light-skinned Negroes and
non-Negroes on the educational aspirations variable; both groups
being lower than the dark-skinned Negroes.

Dark-skinned Negroes had

7% fewer in the low educational aspirations category and 20% more in
the high educational aspirations category than the light-skinned
Negroes.

The relationship between race and skin color group and

educational aspirations can be represented as follows:

Dark-skinned

Negroes are higher than light-skinned Negroes who are the same as
non-Negroes.
This is quite different from the three previous relationships
and in contradiction to the hypotheses that light-skinned Negroes
and non-Negroes will tend to have higher educational aspirations
than dark-skinned Negroes.
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Each individual's responses to the educational aspirations and
educational expectations items were compared.

It was found that the

model aspiration category for both light and dark Negroes was grad
uation from college.

The model educational expectation, however,

differed between the two skin color groups.

The model light-skinned

Negro expected to graduate from college while the model for darkskinned Negroes was attendance at college for a while, but not grad
uation.

Sixty-seven per cent of the light-skinned Negroes thought

that they would be able to reach their educational goal, while only
forty-four per cent of the dark-skinned Negroes felt they would be
able to go as far in school as they would like to go.
In summary, three of the four hypotheses were supported by the
data.

These were:

1) Light-skinned Negroes will tend to have a

more positive self image than dark-skinned Negroes.

2) Light-skinned

Negroes will tend to have higher academic self-concepts than darkskinned Negroes.

3) Light-skinned Negroes will tend to have higher

educational expectations than dark-skinned Negroes.

(Although the

theta for this hypothesis was quite low, the relationship between
the skin color groups was in the predicted direction, and percentage
differences were large enough to conclude that the hypothesis is
supported.)

The hypothesis that light skin color among Negroes

would be associated with higher educational aspirations more than
would dark skin color was not supported.

On the self image, academic

self-concept, and educational expectations variables, the light
skinned Negroes were higher than the dark-skinned Negroes, who were
in turn higher than the non-Negroes.

None of the hypotheses stating
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that non-Negroes would be higher than either group of Negroes were
supported.

B.

Sex, economic status, education of household head, family size,
state of family, and employment status of the father, and their
effect on the relationships between race and skin color and
self image, academic self-concept, educational expectations and
educational aspirations.
The relationships between skin color and race and the four

dependent variables of self image, academic self-concept, educational
expectations, and educational aspirations were controlled for sex,
economic status (family income), education of the household head,
family size, state of family, and employment status of the father.
It will be determined in this section what effect, if any, these
background variables have on the relationships found above, and
whether the general relationship of the race and skin color groups,
that is light-skinned Negroes score higher than dark-skinned
Negroes who score higher than non-Negroes, will hold when controls
are introduced.

The background variables which have the most pro

nounced effect on the relationship of independent to dependent
variables will also be noted.

1.

The relationship between race and skin color groups
and self image and control variables.

The relationship between race and skin color and self image
and sex, economic status, education of the household head, family
size, state of family, and employment status of the father will be
examined in this section.

For the reader's convenience, Table 1

is reproduced on the following page.
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Table 1. The percentage distribution and thetas of
race and skin color groups on self image.

Race and Skin Color
dark
light
Negroes
Negroes
(N=23)
(N=21)

Self Image

Group
nonNegroes
(N=42)

Low
Medium
High

%
12
44
44

%
0
38
62

%
19
57
24

Totals

100

100

100

0 Negroes = .23

0 All groups = .30

Table 5. Percentage distribution and thetas of race
and skin color groups on self image controlling for
sex of the respondents.

dark
Negroes
(N=18)

Males
(N=50)
light
Negroes
(N=13)

nonNegroes
(N=19)

Low
Medium
High

Z
12
44
44

%
0
31
69

%
21
63
16

%
20
40
40

%
0
50
50

%
17
52
31

Totals

100

100

100

100

100

100

Self Image

9 Negroes = .28
0 All groups * .38

Females
(N=36)
dark
light
Negroes Negroes
(N=5)
(N=8)

nonNegroes
(N=23)

0 Negroes * .20
0 All groups = .20

The theta between skin color and self image for Negro males
is .28; for Negro females it is .20.
for all females theta was .20.

For all males, theta was .38;

For both males and females, the

non-Negroes had the lowest self image while the light-skinned Negroes
had the highest self image.

Non-Negro males had 21% more in the low
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self image category and 53% fewer in the high self image category
than did the light-skinned Negro males.

There were 17% more non-

Negro females in the low self image category and 19% fewer in the
high self image category than the light-skinned Negro females.

The

relationship is slightly stronger among males than among females.

Table 6. Percentage distribution and thetas of race and
skin color groups on self image controlling
for economic status.

Self Image

High Economic Status
(N=33)
nonlight
dark
Negroes Negroes Negroes
(N*12)
(N=10)
(N=12)

Low Economic Status
(N-46)
light
dark
nonNegroes Negroes Negroes
(N-10)
(N*8)
(N-28)

Low
Medium
High

%
8
42
50

%
0
20
80

%
33
59
8

%
25
50
25

%
0
60
40

%
14
61
25

Totals

100

100

100

100

100

100

0 Negroes * .28
0 All groups = .53

0 Negroes * .20
0 All groups = .18

The theta between skin color and self image for Negroes of
high economic status is .28; for Negroes of low economic status
theta is .20.

The theta for all those of high economic status was

.53; for all those of low economic status theta was .18.

For those

with high economic status the non-Negroes were the lowest and the
light-skinned Negroes were the highest on self image.

The non-Negroes

of high economic status had 33% more in the low self image category
and 72% fewer in the high self image category than did light-skinned
Negroes.

Among those of low economic status the light-skinned

Negroes were the highest on self image, with the dark-skinned Negroes
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being slightly lower than the non-Negroes.

The relationship between

race and skin color and self image is quite a bit more pronounced
among those of high economic status than among those of low economic
status.

Table 7. Percentage distribution and thetas of race and
skin color groups on self image controlling for
education of the household head.

Self Image

Household head has at
least 12 years of
schooling
(N-39)
dark
light
nonNegroes Negroes Negroes
(N=12)
(N*10)
(N=17)

Household head has less
than 12 years of
schooling
(N=45)
nondark
light
Negroes Negroes Negroes
(N=23)
(N=9)
(N=13)

Low
Medium
High

%
0
30
70

%
0
50
50

%
12
70
18

%
23
54
23

0
22
78

%
26
52
22

Totals

100

100

100

100

100

100

0 Negroes = .20
0 All groups = .40

%

0 Negroes * 60
0 All groups = .60

The theta between skin color and self image for Negroes
coming from homes where the household head had at least 12 years of
schooling was .20.

The theta between skin color and self image among

those Negroes coming from homes where the household head had less
than 12 years of schooling was .60.

The theta between race and skin

color and self image for the whole population was .40 for those com
ing from homes where the household head had more than 12 years of
schooling and .60 for those whose household head had less than 12
years of schooling.

Among all those whose household head had more

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

52
Chan 12 years of schooling the group with the highest self image was
the dark-skinned Negroes; the lowest group was the non-Negroes.

Non-

Negroes had 12% more in the low self image category and 52% fewer in
the high self image category than did dark-skinned Negroes.

Among

those whose household head had less than 12 years of education, nonNegroes had the lowest self image and light-skinned Negroes had the
highest.

There was, however, very little difference between the dark-

skinned Negroes and the non-Negroes.

Non-Negro®* had 26% more in the

low self image category and 56% fewer in the high self image category
than did light-skinned Negroes.

The relationship between race and

skin color and self image was stronger among those from homes where
the household head had more than 12 years of schooling than among
those from homes where the household head had less than 12 years of
schooling.

Table 8. Percentage distribution and thetas of
race and skin color groups on self image
controlling for size of family.

Self Image

Large Family
(N=31)
nondark
light
Negroes Negroes Negroes
(N=ll)
(N=ll)
(N=9)

Small Family
(N=52)
dark
light
nonNegroes Negroes Negroes
(N=12)
(N=12)
(N=28)

Low
Medium
High

%
18
46
36

%
0
11
89

%
27
64
9

%
8
42
50

%
0
58
42

%
14
61
25

Totals

100

100

100

100

100

100

0 Negroes « .55
0 All groups - .53

8 Negroes * .02
0 All groups * .22
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The theta between skin color and self image for Negroes coming
from large families was .55; for those Negroes coming from small
families theta was .02.

Theta for all of the population coming from

large families is .53; for all of those coming from small families
theta is .22.

Among those who come from large families, light-skinned

Negroes have the highest self image and non-Negroes have the lowest
self image.

Non-Negroes have 27% more in the low self image category

and 80% fewer in the high self image category than do light-skinned
Negroes.

Among those coming from small families, non-Negroes have the

lowest self image and light- and dark-skinned Negroes have about the
same self image level.

Non-Negroes have 14% more in the low self

image category and 17% fewer in the high self image category than do
light-skinned Negroes.

The relationship between race and skin color

and self image was much stronger among those coming from large
families than among those coming from small families.

Table 9. Percentage distribution and thetas of race and skin
color groups on self image controlling for state of family.

Self Image

Intact Family
(N=38)
nondark
light
Negroes Negroes Negroes
(N-12)
(N=15)
(N=ll)

Broken Family
(N=45)
dark
light
nonNegroes Negroes Negroes
(N-ll)
(N=9)
(N=25)

Low
Medium
High

%
9
46
46

%
0
25
75

%
40
47
13

%
18
36
46

%
0
56
44

%
8
68
24

Totals

100

100

100

100

100

100

8 Negroes ■ .32
8 All groups * .52

8 Negroes * .09
8 All groups * .16
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The theta between skin color and self Image for Negroes coming
from Intact families is .32; for Negroes coming from broken families
the theta is .09.

For all race and skin color groups coming from

intact homes the theta between race and skin color and self image is
.52; for all those coming from broken homes theta is .16.

Among

those from both intact and broken homes, non-Negroes have the lowest
self image and light-skinned Negroes have the highest self image.
Among those from intact homes non-Negroes have 40% more in the low
self image category and 62% fewer in the high self image category
than do light-skinned Negroes.

Among those coming from broken homes,

non-Negroes have 8% more in the low self image category and 20% fewer
in the high self image category than do light-skinned Negroes.

The

relationship between race and skin color and self image is more pro
nounced among those from intact homes than among those from broken
homes.

Table 10. Percentage distribution and thetas of race and
skin color groups on self image controlling for
employment status of father.

Self Image

Father Employed
(N-45)
nondark
light
Negroes Negroes Negroes
(N-12)
(N-18)
(N=15)

Father Unemployed
(N-30)
dark
light
nonNegroes Negroes Negroes
(N-16)
(N-7)
(N-7)

Low
Medium
High

%
13
47
40

%
0
33
67

%
28
50
22

%
14
43
43

%
0
57
43

%
12
63
25

Totals

100

100

100

100

100

100

0 Negroes - .38
0 All groups - .39

0 Negroes - .08
0 All groups * .18
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The cheta between skin color and self image for Negroes having
employed fathers was .38; for Negroes with unemployed fathers, theta
was .08.

The theta between race and skin color groups and self image

for al.1 those with employed fathers was .39; for all those with un
employed fathers theta was .18.

Among those whose father was employed

the light-skinned Negroes had 28% fewer in the low self image category
and 45% more in the high self image category than did non-Negroes.
Among those whose father was unemployed, light-skinned Negroes had 12%
fewer in the low self image category and 18% more in the high self
image category than did non-Negroes.

Both for those whose fathers

were employed and those whose fathers were unemployed, light-skinned
Negroes had the highest self image while non-Negroes had the lowest
self image.

The relationship between race and skin color and self

image was slightly stronger among those with employed fathers than
among those with unemployed fathers.
In summary, when the control variables were introduced to
determine if they had any effect upon the dependent variable, self
image, the findings generally supported the pre-established relation
ship that light-skinned Negroes would score higher than dark-skinned
Negroes, who would score higher than non-Negroes.
were there slight variances from this pattern.

In only two cases

Among those persons of

low economic status, the light-skinned Negroes were the highest as
predicted; however, the dark-skinned Negroes were slightly lower than
the non-Negroes.
When the control, education of the household head, was intro
duced, in the category where the household head had more than 12 years
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of schooling, again there was a variance.

The group with the highest

self image was the dark-skinned Negroes whereas the lighter skinned
Negroes followed, and non-Negroes were the lowest.
Another significant finding was that the relationship between
race and skin color and self image was slightly stronger among those
with employed fathers than among those with unemployed fathers.

2.

The relationship between race and skin color groups,
academic self-concept, and the control variables.

The relationship between academic self-concept and race and
skin color groups is examined here, using as control variables sex,
economic status, education of the household head, size of family,
state of family, and employment status of father.

For the reader's

convenience, Table 2 is reproduced below.

Table 2. Percentage distribution and thetas of race and
skin color groups on academic self-concept.

Academic
Self-Concept

Race and Skin Color Group
dark
nonlight
Negroes
Negroes
Negroes
(N=42)
(N-23)
(N*21)

Low
Medium
High

%
17
52
31

%
10
33
57

%
21
55
24

Totals

100

100

100

0 Negroes « .28

0 All groups ■ .28
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Table 11. Percentage distribution and thetas of race and skin
groups on academic self-concept controlling for sex.

Academic
Self-Concept

dark
Negroes
(N=18)

Male
(N*49)
light
Negroes
(N=12)

nonNegroes
(N=19)

Female
(N=37)
dark
light
Negroes Negroes
(N=8)
(N=*10)

nonNegroes
(N=23)

Low
Medium
High

%
17
50
33

%
8
25
67

%
21
63
16

%
20
60
20

%
12
44
44

%
21
48
31

Totals

100

100

100

100

100

100

0 Negroes = .33
0 All groups = .32

0 Negroes = .27
0 All groups = .16

The theta between skin color and academic self-concept among
Negro males was .33; among Negro females theta was .27.

Among all

males the relationship between academic self-concept and race and
skin color group is indicated by a theta of .32; among all females
the theta was .16.

Light-skinned Negroes had the highest academic

self-concept, and non-Negroes had the lowest academic self-concept
among both males and females.

Among males, light-skinned Negroes had

13% fewer in the low academic self-concept category and 51% more in
the high academic self-concept category than did non-Negroes.

Among

females, light-skinned Negroes had 9% fewer in the low academic selfconcept category.

The relationship between race and skin color and

academic self-concept is slightly stronger among males than among
females.
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Table 12. Percentage distribution and thetas of race and
skin color groups on academic self-concept
controlling for economic status.

Academic
Self-Concept

High Economic Status
(N=34)
nonlight
dark
Negroes Negroes Negroes
(N=12)
(N=l0)
(N=12)

Low Economic Status
(N-47)
dark
light
nonNegroes Negroes Negroes
(N=8)
(N=10)
(N-28)

Low
Medium
High

%
8
59
33

%
10
20
70

%
33
42
25

%
12
63
25

%
10
50
40

%
18
61
21

Totals

100

100

100

ICO

100

100

0 Negroes = .32
0 All groups = .34

0 Negroes = .26
0 All groups * .14

The theta between skin color and academic self-concept for
those Negroes of high economic status was .32; for those Negroes of
low economic status theta was .26.

For all those of high economic

status the association between race and skin color groups and academic
self-concept was indicated by a theta value of .34; for those with low
economic status the theta value was .14.

For both groups, light

skinned Negroes had the highest academic self-concept while nonNegroes had the lowest academic self-concept.

In the high economic

status group, non-Negroes had 23% more in the low academic self-concept
category and 45% fewer in the high academic self-concept category than
did the light-skinned Negroes.

In the low economic status group non-

Negroes had 8% more in the low academic self-concept category and 19%
fewer in the high academic self-concept category than did light-skinned
Negroes.

The relationship between race and skin color group and

academic self-concept is slightly more pronounced among those of high
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economic status than among those of low economic status.

Table 13. Percentage distribution and thetas of race and skin
color groups on academic self-concept controlling
for education of the household head.

Self-Concept

Household head has at
least 12 years of
schooling
(N=39)
nondark
light
Negroes Negroes Negroes
(N=12)
(N=17)
(N-10)

Household head has less
than 12 years of
schooling
(N=45)
dark
light
nonNegroes Negroes Negroes
(N=13)
(N=23)
(N-9)

Low
Medium
High

%
10
70
20

%
0
42
58

%
24
65
11

%
23
46
31

%
22
22
56

%
22
48
30

Totals

100

100

100

100

100

100

0 Negroes = .42
0 All groups * .39

0 Negroes = .20
0 All groups = .10

The theta between skin color and self image for Negroes coming
from homes where the household head had at least 12 years of schooling
was .42; for those Negroes coming from homes where the household head
had less than 12 years of education, the relationship between skin
color and academic self-concept is indicated by a theta value of .20.
The theta between race and skin color group and academic self-concept
for all those coming from homes where the father had at least 12 years
of education was .39 while the theta for those whose father had had
less than 12 years of education was .10.

Among those whose father had

at least 12 years of education, light-skinned Negroes had the highest
academic self-concept.
concept.

Non-Negroes had the lowest academic self-

Non-Negroes had 14% more in the low academic self-concept
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category and 47% fewer in the high academic self-concept category
than did light-skinned Negroes.

Among those whose father had less

than 12 years of education, light-skinned Negroes had the highest
academic self-concept while dark-skinned Negroes had the lowest
academic self-concept, differing only one percentage point from the
non-Negroes.

Dark-skinned Negroes had one percent more in the low

academic self-concept category and 25% fewer in the high academic
self-concept category than light-skinned Negroes.

The relationship

between race and skin color and academic self-concept is slightly
more pronounced among those from homes where the household head has
more than 12 years of schooling than among those coming from homes
where the household head has had less than 12 years of schooling.

Table 14. Percentage distribution and thetas of race and
skin color groups on academic self-concept
controlling for family size.

Academic
Self-Concept

Large Family
(N=31)
light
nondark
Negroes Negroes Negroes
(N=ll)
(N=9)
(N=ll)

Small Family
(N=52)
dark
nonlight
Negroes Negroes Negroes
(N=12)
(N=12)
(N=28)

Low
Medium
High

%
9
64
27

%
0
11
89

%
9
55
36

%
25
42
33

%
17
50
33

%
25
57
18

Totals

100

100

100

100

100

100

9 Negroes = .62
9 All groups = .37

9 Negroes = .06
9 All groups = .13

The association between skin color and academic self-concept
among Negroes from large families is indicated by a theta value of .62.
For those Negroes coming from small families the theta value was .06.
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For all those coming from large families the theta between race and
skin color group and academic self-concept was .37; for those coming
from small families the theta was .13.

Among those from large families

light-skinned Negroes were highest and dark-skinned Negroes were low
est on academic self-concept.

Dark-skinned Negroes from large families

had 9% more in the low academic self-concept group and 62% fewer in the
high academic self-concept group than did light-skinned Negroes.

Among

those coming from small families, non-Negroes were the lowest on selfconcept having 8% more in the low academic self-concept category and
15% fewer in the high academic self-concept category than light-skinned
Negroes.

Light-skinned Negroes had the highest academic self-concept

of those from small families.

The relationship between race and skin

color and academic self-concept was much more pronounced among those
from large families than among those from small families.

Table 15.

Academic
Self-Concept

Percentage distribution of race and skin
color groups on academic self-concept
controlling for state of family.

Intact Family
(N=38)
light
dark
nonNegroes Negroes Negroes
(N=15)
(N=ll)
(N-12)

Broken Family
(N-44)
dark
light
nonNegroes Negroes Negroes
(N“8)
(N=ll)
(N=25)

Low
Medium
High

%
9
73
18

%
17
17
66

%
20
47
33

%
18
36
46

%
0
50
50

%
24
60
16

Totals

100

100

100

100

100

100

0 Negroes ■ .38
0 All groups = .23

0 Negroes ■ .14
0 All groups * .32
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Among Negroes from intact homes the theta between skin color
and academic self-concept was .38 while for Negroes from broken homes
the theta was .14.

The association between race and skin color group

and academic self-concept for all of those from intact homes was .23.
For all of those from broken homes the theta value was .32.

Among

those from intact homes dark-skinned Negroes had the lowest academic
self-concept and light-skinned Negroes had the highest academic selfconcept.

Dark-skinned Negroes had 8% more in the low academic self-

concept category and 48% fewer in the high academic self-concept
category than did light-skinned Negroes.

Among those from broken

homes light-skinned Negroes were highest and non-Negroes were lowest
on academic self-concept.

Light-skinned Negroes had 24% fewer in the

low academic self-concept category and 34% more in the high category
than did non-Negroes.

The relationship between race and skin color

and academic self-concept was slightly more pronounced among those
from broken homes than among those from intact homes.

Table 16. Percentage distribution and thetas of race and skin
color groups on academic self-concept controlling
for employment status of the father.

Self-Concept

Father Employed
(N=45)
light
nondark
Negroes Negroes Negroes
(N=18)
(N=12)
(N=15)

Father Unemployed
(N=30)
light
nondark
Negroes Negroes Negroes
(N“ 7)
(N“16)
(N=7)

Low
Medium
High

%
20
60
20

%
17
33
50

%
28
50
22

%
0
43
57

%
0
43
57

%
13
56
31

Totals

100

100

100

100

100

100

9 Negroes * .27
9 All groups = .20

9 Negroes * .00
9 All groups ■ .16
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The theta value for Negroes from homes where the father is
employed is .27.

Those Negroes from homes where the father is un

employed had a theta value of .00.

Both of these thetas are between

skin color and academic self-concept.

The theta value between race

and skin color and academic self-concept for all those whose father
was employed was .20; for all those whose father was unemployed theta
was .16.

Among those with employed fathers, light-skinned Negroes

had the highest academic self-concept and non-Negroes had the lowest
academic self-concept.

Nine percent more non-Negroes were in the

low academic self-concept category and 28% fewer were in the high
academic self-concept category than light-skinned Negroes.

Among

those whose father was unemployed there was no difference in the
percentage distribution of light- and dark-skinned Negroes, both of
which groups were higher than the non-Negroes.

The non-Negroes had

13% more in the low academic self-concept category and 26% fewer in
the high academic self-concept category than either dark- or light
skinned Negroes.

There was some difference in the strength of the

relationship between race and skin color groups and academic selfconcept between those who had employed fathers and those who had un
employed fathers.

The relationship was stronger among those who had

employed fathers than among those whose fathers were unemployed.

3.

The relationship between race and skin color groups,
educational expectations and the control variables.

The relationship between educational expectations and race and
skin color group is examined in this section, using as control vari
ables sex, economic status, education of the household head, size of
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family, state of family, and employment status of the father.

For the

reader's convenience, Table 3 is reproduced below.

Table 3. Percentage distribution and thetas of race and
skin color groups on educational expectations.

Educational
Expectations

Race and Skin Color Group
dark
light
nonNegroes
Negroes
Negroes
(N=23)
(N=21)
(N=42)

Low
Medium
High

Z
48
43
9

Z
38
52
10

Z
69
24
7

Totals

100

100

100

0 Negroes = .09

0 All groups = .21

Table 17. Percentage distribution and thetas of race and
skin color groups on educational expectations
controlling for sex.

Educational
Expectations

dark
Negroes
(N=18)

Males
(N=49)
light
Negroes
(N=12)

nonNegroes
(N=19)

Z

Females
(N=37)
light
dark
Negroes Negroes
(N=5)
(N=9)

nonNegroes
(N=23)

Low
Medium
High

Z
39
50
11

33
59
8

Z
58
42
0

Z
80
20
0

Z
44
44
12

%
78
9
13

Totals

100

100

100

100

100

100

0 Negroes = .03
0 All groups = 17

0 Negroes = .38
0 All groups = .22

The theta value between skin color and educational expectations
for Negro males is .03; for Negro females theta is .38.

The theta

value between race and skin color group and educational expectations
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for all males is .17; for all females theta is .22.

Among males, the

non-Negroes had the lowest educational expectations and the light
skinned Negroes were, overall, slightly higher than the dark-skinned
Negroes and much higher than the non-Negroes.

Non-Negro males had

25% more in the low educational expectations category and 8% fewer in
the high educational expectations category than light-skinned Negro
males.

Among females, light-skinned Negroes had the highest educational

expectations and dark-skinned Negroes had the lowest educational ex
pectations.

Dark-skinned Negroes had 26% more in the low educational

expectations category and 12% fewer in the high educational expecta
tions category than light-skinned Negroes.

The relationship between

race and skin color and educational expectations is more pronounced
among females than among males.
In summary, when the control variables were introduced to
determine if they had any effect upon the dependent variable, academic
self-concept, the findings generally supported the pre-established
relationship that light-skinned Negroes would score higher than darkskinned Negroes, who would score higher than non-Negroes.

When the

control, economic status, was introduced, it was found tfiat the
relationship between race and skin color group and academic selfconcept was slightly more pronounced among those of high economic
status than among those of low economic status.

There.were a few

cases where there existed slight variations from the pre-established
relationship that light-skinned Negroes would score higher than darkskinned Negroes, who would score higher than non-Negroes.

When the

control, education of the household head, was introduced, dark-skinned

R eproduced with permission o f the copyright owner. Further reproduction prohibited without permission.

66
Negroes changed their position with that of non-Negroes-

They had

the lowest academic self-concept while non-Negroes were between lightand dark-skinned Negroes.

This placed them into the middle category.

Vhen the control, size of family, was introduced, among those
from large families, light-skinned Negroes were highest and darkskinned Negroes were lowest on academic self-concept.

The relation

ship between race and skin color and academic self-concept was
generally much more pronounced among those from large families than
among those from small families.

Another interesting finding was

that there was no difference in the percentage distribution of lightand dark-skinned Negroes in the category of unemployed fathers.

Table 18. Percentage distribution and thetas of race and
skin color groups on educational expectations
controlling for economic status.

Educational
Expectations

High Economic Status
(N=34)
light
nondark
Negroes Negroes Negroes
(N=12)
(N=10)
(N=12)

Low Economic Status
(N=46)
nondark
light
Negroes Negroes Negroes
(N=28)
(N=8)
(N=10)

X

%

%

%

X

X

Low
Medium
High

50
33
17

20
60
20

67
25
8

50
50
0

50
50
0

71
25
4

Totals

100

100

100

100

100

100

6 Negroes = .27
8 All groups = 30

8 Negroes = .00
8 All groups = .17

The theta value between skin color and educational expectations
for Negroes of high economic status is .27; for Negroes of low econ
omic status theta is .00.

The theta value between race and skin color

group and educational expectations for all those of high economic
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status is .30; for all those of low economic status theta is .17.
Among those of high economic status, light-skinned Negroes have the
highest educational expectations and non-Negroes have the lowest
educational expectations.

Light-skinned Negroes have 47% fewer in

the low educational expectations category and 12% more in the high
educational expectations category than do non-Negroes.

Among those

of low economic status the relationship is less clear.

The per

centage distribution for light-skinned Negroes and dark-skinned
Negroes is the same.

On the whole, both Negro groups seem to be

higher in educational expectations than the non-Negroes, having 21%
fewer in the low educational expectations category.

They also have

4% fewer in the high educational expectations category than nonNegroes; however, the relationship between race and skin color and
educational expectations is more pronounced among those of high
economic status than among those of low economic status.

Table 19. Percentage distribution and thetas of race and skin
color groups on educational expectations controlling
for education of the household head.

Educational
Expectations

Household head has at
least 12 years of
schooling
dark
light
nonNegroes Negroes Negroes
(N-10)
(N=12)
(N=17)

Household head has less
than 12 years of
schooling
nondark
light
Negroes Negroes Negroes
(N*23)
(N*9)
(N=13)

Low
Medium
High

%
40
50
10

%
50
42
8

%
65
23
12

%
54
38
8

%
33
56
11

%
74
26
0

Totals

100

100

100

100

ICC

100

0 Negroes a .10
0 All groups * .14

0 Negroes * .20
0 All groups ■ .30
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The theta value for the relationship between educational
expectations and skin color among Negroes whose household head had
at least 12 years of education was .10; for those Negroes whose house
hold head had less than 12 years of education the theta was .20.

The

theta value between race and skin color groups and educational ex
pectations for all those from homes where the household head had at
least 12 years of schooling was .14; for all those who came from homes
where the household head had less than 12 years of schooling the theta
was .30.

Among those coming from homes where the household head had

at least 12 years of education, dark-skinned Negroes seem to have the
highest educational expectations and non-Negroes are the lowest, but
only slightly lower than light-skinned Negroes.

Dark-skinned Negroes

have 15% fewer in the low educational expectations category and 27%
fewer in the high educational expectations category than non-Negroes.
Among those coming from homes where the household head had less than
12 years of schooling, light-skinned Negroes had the highest edu
cational expectations, while non-Negroes had the lowest educational
expectations.

Non-Negroes had 41% more in the low educational ex

pectations category and 11% fewer in the high educational expectations
category than light-skinned Negroes.

The relationship between race

and skin color and educational expectations is slightly more pronounced
among those from homes where the household head had less than 12 years
of education than among those from homes where the household head had
at least 12 years of education.
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Table 20. Percentage distribution and thetas of race and
skin color groups on educational expectations
controlling for family size.

Educational
Expectations

Large Family
(N-31)
nondark
light
Negroes Negroes Negroes
(N-ll)
(N=ll)
(N=9)

Small Family
(N=51)
nondark
light
Negroes Negroes Negroes
(N=28)
(N=12)
(N-ll)

Low
Medium
High

%
46
46
8

%
56
22
22

%
64
27
9

%
50
42
8

%
54
46
0

%
71
25
4

Totals

100

100

100

100

100

100

0 Negroes * .28
0 All groups = .30

0 Negroes * .08
0 All groups = .15

The theta value between skin color and educational expectations
among Negroes from large families is .28; for Negroes from small
families theta is .08.

For all those from large families the theta

between race and skin color groups and educational expectations is
.30; for all those from small families the theta is .15.

Among those

coming from large families, non-Negroes had the lowest educational
expectations and light-skinned Negroes had the highest educational
expectations.

Non-Negroes had 12% more in the low educational ex

pectations category and 13% fewer in the high educational expectations
category than light-skinned Negroes.

Among those from small families

dark-skinned Negroes had the highest educational expectations and
non-Negroes had the lowest educational expectations.

Dark-skinned

Negroes had 21% fewer in the low educational expectations category
and 4% more in the high educational expectations category than nonNegroes.

The relationship between race and skin color and educational
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expectations is slightly greater among those from large families than
among those from small families.

Table 21. Percentage distribution and thetas of race and
skin color groups on educational expectations
controlling for state of family.

Educational
Expectations

Intact Family
(N=38)
nondark
light
Negroes Negroes Negroes
(N=12)
(N=15)
(N=ll)

Broken Family
(N=45)
dark
nonlight
Negroes Negroes Negroes
(N=ll)
(N=25)
(N*9)

Low
Medium
High

%
36
46
18

%
17
65
17

%
73
27
0

%
54
46
0

%
67
33
0

%
68
24
8

Totals

100

100

100

100

100

100

0 Negroes = .15
9 All groups = .42

0 Negroes * .12
0 All groups = .07

The theta value between skin color and educational expectations
among Negroes from intact homes is .15; for Negroes from broken homes
theta is .12.

For all those from intact homes the theta between race

and skin color and educational expectations is .42; for all those
coming from broken homes the theta is .07.

Among those from intact

homes, non-Negroes had the lowest educational expectations.

Non-

Negroes had 56% more in the low educational expectations category
than light-skinned Negroes and 17% fewer in the high educational ex
pectations category than light-skinned Negroes.

Among those from

broken homes, dark-skinned Negroes and light-skinned Negroes were the
same on educational expectations.

It is not clear that they are either

higher or lower than non-Negroes.

Non-Negroes have 12% more in the

low educational expectations category and 6% more in the high

R eproduced with permission of the copyright owner. Further reproduction prohibited without permission.

71
educational expectations category than Negroes (both light- and darkskinned) .

The relationship between race and skin color and educational

expectations is more pronounced among those from intact homes than
among those from broken homes.

Table 22. Percentage distribution and thetas of race and
skin color groups on educational expectations
controlling for employment status of the father.

Educational
Expectations

Father Employed
(N=46)
nondark
light
Negroes Negroes Negroes
(N=12)
(N=18)
(N=15)

Father Unemployed
(N-30)
dark
nonlight
Negroes Negroes Negroes
(N=7)
(N«7)
(N-16)

Low
Medium
High

%
47
40
13

%
33
50
17

%
67
28
5

%
57
43
0

%
57
43
0

%
69
25
6

Totals

100

100

100

100

100

100

9 Negroes = .13
9 All groups = .11

9 Negroes = .00
0 All groups = .07

For Negroes from homes where the father was employed the theta
between educational expectations and skin color was .13; for those
Negroes from homes where the father was unemployed the theta was .00.
For all those from homes where the father was employed the theta
between race and skin color group and educational expectations was
.11; for all those from homes where the father was unemployed the
theta was .07.

Among those from homes where the father was employed,

non-Negroes had the lowest educational expectations and light-skinned
Negroes had the highest educational expectations.

Non-Negroes had

24% more in the low educational expectations category and 12% fewer
in the high educational expectations category than did light-skinned
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Negroes.

Among those with unemployed fathers, light and dark-skinned

Negroes had the same percentage distribution on educational expecta
tions.

Non-Negroes were slightly lower than the two Negro groups,

having 12% more in the low educational expectations category and 6%
more in the high educational expectations category.

The relationship

between race and skin color is more pronounced among those with
employed fathers than among those whose fathers are unemployed.
In summary, when the control variables were introduced to
determine if they had any effect upon the dependent variable educa
tional expectations, the findings generally supported the preestablished relationship that light-skinned Negroes would score higher
than dark-skinned Negroes, who would score higher than non-Negroes.
When the control, sex of subject, was introduced, it was found that the
relationship between race and skin color group and educational expecta
tions was slightly altered among females, where dark-skinned Negroes
had the lowest educational expectations rather than non-Negroes who
changed places with them.

The relationship between race and skin color

and educational expectations was generally more pronounced among females
than among males.
When the control, economic status, was introduced, the percent
age distributions for light and dark-skinned Negroes were the same,
with the relationship between race and skin color and educational
expectations being more pronounced among those of high economic status
than among those of low economic status.
With the introduction of the control, size of family, it was
found that the relationship between race and skin color and educational
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expectations is slightly more pronounced among those from homes where
the household head had less than 12 years of education than among
those from homes where the household head had at least 12 years of
education.

Also, the relationship between race and skin color and

educational expectations was slightly greater among those from large
families than among those from small families.
When the control, state of the family, was introduced, light
skinned and dark-skinned Negroes from broken homes scored the same
on the educational expectations scale.

It was not clear that either

was higher or lower than non-Negroes.

4.

The relationship between race and skin color groups,
educational aspirations, and control variables.

The relationship between educational aspirations and race and
skin color is examined in this section.

The controls used are the

same as in the previous three sections, that is, sex, economic status,
education of the household head, size of family, state of family, and
employment status of the father.

For the reader's convenience,

Table 4 is reproduced below.

Table 4. The percentage distribution and thetas of race
and skin color groups on educational aspirations.

Educational
Aspirations

Race and Skin Color
dark
light
Negroes
Negroes
(N=23)
(N»21)

%

%

Group______
nonNegroes
(N=42)

%

Low
22
29
31
Medium
39
52
48
High_________________________39________ 19________ 21_______
Totals_____________________ 100_______ 100_______ 100_______
6 Negroes = .20
8 All groups = .12
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Table 23. The percentage distribution and thetas of race
and skin color groups on educational aspirations
controlling for sex.

Educational
Aspirations

dark
Negroes
(N=18)

Males
(N=49)
light
Negroes
<N=12)

%
Low
Medium
High

33
45

Totals

100

22

nonNegroes
(N=19)

dark
Negroes
(N=5)

%

%

%
42
50

Females
(N=37)
light
nonNegroes Negroes
(N=9)
(N=23)

V
/•

%

21

20

11

60

8

63
16

20

56
33

39
35
26

100

100

100

100

100

0 Negroes = .39
0 All groups = .27

0 Negroes = .20
0 All groups = .20

The theta value between educational aspirations and skin color
for Negro males is .39; for Negro females it is .20.

The theta value

between race and skin color groups and educational aspirations for
all males is .27; for all females theta is .20.

Among males, the dark-

skinned Negroes had the highest educational aspirations while the
light-skinned Negroes had the lowest educational aspirations.

Light

skinned Negroes had 20% more in the low educational aspirations
category and 37% fewer in the high educational aspirations category
than dark-skinned Negroes.

Among females, light-skinned Negroes had

the highest educational aspirations, while non-Negroes had the lowest
educational aspirations.

Light-skinned Negro females had 28% fewer

in the low educational aspirations category and 7% more in the high
educational aspirations category than non-Negro females.

The relation

ship between race and skin color group and educational aspirations was
more pronounced among males than among females.
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Table 24. Percentage distribution and thetas of race and
skin color groups on educational aspirations
controlling for economic status.

Educational
Aspirations

High Economic Status
(N=34)
dark
nonlight
Negroes Negroes Negroes
(N=12)
(N=12)
(N=10)

Low
Medium
High

%
33
25
42

%
30
50
20

%
25
50
25

Totals

100

100

100

0 Negroes = .12
0 All groups = .08

Low Economic Status
(N-47)
dark
light
nonNegroes Negroes Negroes
(N=8 )
(N*29)
(N=10)
%
12

50
38
100

%
30
50

%
31
48

20

21

100

100

0 Negroes = .26
0 All groups = .14

The theta value between skin color and educational aspirations
among Negroes of high economic status is .12; for Negroes of low
economic status theta is .26.

The theta value between race and skin

color group and educational aspirations for all those of high economic
status is .08;
Among those

for all those of low economic status theta is .14.

of high economic status no group seems much higher or

lower than any

other group. Among those of low economic status dark-

skinned Negroes have the highest educational aspirations while nonNegroes and light-skinned Negroes are equally low.

Dark-skinned

Negroes have 19% fewer in the low educational aspirations category
and 17% more in the high educational aspirations category than nonNegroes.

The relationship between race and skin color and educational

aspirations

is more pronounced among those of low economic status than

among those

of high economic status.

R eproduced with permission of the copyright owner. Further reproduction prohibited without permission.

76
Table 25. Percentage distribution and thetas of race and
skin color groups on educational aspirations
controlling for education of the household head.

Educational
Aspirations

Household head has at
least 1 2 years of
schooling
(N-42)
dark
light
nonNegroes Negroes Negroes
(N=12)
(N=17)
(N=13)

%

Household head has less
than 1 2 years of
schooling
(N=45)
light
nondark
Negroes Negroes Negroes
(N=9)
(N=23)
(N=13)

Low
Medium
High

%
15
46
39

33
50
17

%
24
52
24

%
23
46
31

Totals

100

100

100

100

%

22

%
35
48
17

100

100

22

56

0 Negroes = .06
0 All groups ■= .15

0 Negroes = .29
0 All groups = .18

The theta value for the relationship between skin color and
educational aspirations among Negroes whose household head had at
least 12 years of education was .29; for those Negroes who came from
homes where the household head had less than
the theta was .06.

12

years of education

The theta between race and skin color groups and

educational aspirations for all those from homes where the household
head had at least

12

years of schooling was .18; for all those who

came from homes where the household head had less than
schooling the theta was .15.

12

years of

Among those coming from homes where

the household head had at least

12

years of education, dark-skinned

Negroes had the highest educational aspirations while light-skinned
Negroes had the lowest educational aspirations.

Dark-skinned Negroes

had 18% fewer in the low educational aspirations category and

22%

more in the high educational aspirations category than did light
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skinned Negroes.

Among those coming from homes where the household

head had less than 12 years of schooling dark-skinned Negroes had the
highest educational aspirations, while non-Negroes had the lowest
educational aspirations.

Dark-skinned Negroes had 2% fewer in the low

educational aspirations category and 14% more in the high educational
aspirations category than non-Negroes.

There was little difference in

the relationship between race and skin color and educational aspira
tions between those coming from homes where the household head had at
least

12

years of education and those coming from homes where the

household head had less than

12

years of education.

Table 26. Percentage distribution and thetas of race and
skin color groups on educational aspirations
controlling for family size.

Educational
Aspirations

Large Family
(N=31)
nonlight
dark
Negroes Negroes Negroes
(N=ll)
(N=9)
(N=ll)

Small Family
(N=52)
light
nondark
Negroes Negroes Negroes
(N=28)
(N=12)
(N=12)

22

%
18
46
36

%
17
50
33

%
33
50
17

%
36
50
14

100

100

100

100

100

%

Low
Medium
High

X
27
27

56

46

Totals

100

22

0 Negroes =.12
0 All groups =

.11

0 Negroes = .25
0 All groups = .17

The theta value between skin color and educational aspirations
among Negroes from large families is .12; for Negroes from small
families theta is .25.

For all those from large families the theta

between race and skin color groups and educational aspirations is .1 1 ;
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for all those from small families the theta is .17.

Among those

coming from large families, light-skinned Negroes had the lowest
educational aspirations, while non-Negroes and dark-skinned Negroes
were equally high.

Light-skinned Negroes had 4% more in the low

educational aspirations category and 14% fewer in the high educational
aspirations category than non-Negroes.

Among those from small

families, dark-skinned Negroes had the highest educational aspira
tions while non-Negroes had the lowest.

Dark-skinned Negroes had 9%

fewer in the low educational aspirations category and 9% more in the
high educational aspirations category than non-Negroes.

There was

little difference in the relationship between race and skin color and
educational aspirations between those coming from large families and
those coming from small families.

Table 27. Percentage distribution and thetas of race and
skin color groups on educational aspirations
controlling for state of family.

Educational
Aspirations

Intact Family
(N=38)
dark
nonlight
Negroes Negroes Negroes
(N=ll)
(N=12)
(N=15)

Low
Medium
High

%
27
27
46

%
25
50
25

%
33
47

Totals

100

100

100

0 Negroes * .14
0 All groups = .14

20

Broken Family
(N=45)
dark
light
nonNegroes Negroes Negroes
(N=ll)
(N=9)
(N=25)
%
18
46
36
100

%
33
56

%
28
52

11

20

100

100

0 Negroes = .30
0 All groups = 18

The theta value between skin color and educational aspirations
for Negroes from intact homes is .14; for Negroes from broken homes
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theta is .30.

For all those from intact homes the theta between race

and skin color group and educational aspirations is .14; for all those
from broken homes the theta is .18.

Among those from intact homes,

dark-skinned Negroes were highest on educational aspirations and nonNegroes were the lowest.

Non-Negroes had 6% more in the low educational

aspirations category and 26% fewer in the high educational aspirations
category than dark-skinned Negroes.

Among those from broken homes

dark-skinned Negroes were the highest and light-skinned Negroes were
the lowest on educational aspirations.

Dark-skinned Negroes had 15%

fewer in the low educational aspirations category and 25% more in the
high educational aspirations category than light-skinned Negroes.
There was little difference in the relationship between race and skin
color group and educational aspirations between those coming from
intact homes and those coming from broken homes.

Table 28. Percentage distribution and thetas of race and
skin color groups on educational aspirations
controlling for employment status of father.

Educational
Aspirations

Father Employed
(N=45)
light
nondark
Negroes Negroes Negroes
(N=12)
(N=18)
(N=15)

Father Unemployed
(N=30)
dark
light
nonNegroes Negroes Negroes
(N=7)
(N=7)
(Ne16)

Low
Medium
High

%
27
33
40

%
25
50
25

%
22
61
17

%
0
57
43

%
43
43
14

%
44
25
31

Totals

100

100

100

100

100

100

0 Negroes ■ .10
0 All groups * .11

0 Negroes = .53
0 All groups « .28
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For Negroes from homes where the father was employed the theta
between skin color and educational aspirations was .10; for those
Negroes from homes where the father was unemployed the theta was .53.
For all those from homes where the father was employed the theta was
.11.

For all those from homes where the father was unemployed the

theta was .28.

Among those from homes where the father was employed,

light-skinned Negroes had the highest educational aspirations and nonNegroes had the lowest educational aspirations.

Light-skinned Negroes

had 23% more in the high educational aspirations category and 3% more
in the low educational aspirations category than non-Negroes.

Among

those with unemployed fathers, dark-skinned Negroes had the highest
educational aspirations and light-skinned Negroes had the lowest
educational aspirations.

Dark-skinned Negroes had 43% fewer in the

low educational aspirations category and 29% more in the high edu
cational aspirations category than light-skinned Negroes.

The relation

ship between race and skin color and educational aspirations was
greater among those with unemployed fathers than among those with
employed fathers.

5.

Summary

In summary, when the control variables were introduced to
determine if they had any effect upon the dependent variable, edu
cational aspirations, the findings generally supported the preestablished relationship that light-skinned Negroes would score higher
than dark-skinned Negroes, who would score higher than non-Negroes.

When the control, sex of subject, was introduced, the relationship
between race and skin color group and educational aspirations was
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more pronounced among males than among females.

Upon Introducing the

control, economic status, among those of high economic status, no
group seemed much higher or lower than any other group.

Contrary to

the hypothesis developed using educational aspirations, dark-skinned
Negroes in the low economic status category had the highest educational
aspirations while non-Negroes and light-skinned Negroes were equally
low.

The relationship between race and skin color and educational

aspirations was more pronounced among those of low economic status
than among those of high economic status.

A similar pattern existed

when the controls, education of household head, size of family, state
of family, and employment status of the father were introduced.
This was perhaps one of the most significant findings when the
control variables were introduced.

Dark-skinned Negroes contradicted

the original pre-established relationship almost consistently.

Only

with one control, sex, did dark-skinned Negroes score lower on the
educational aspirations scale than light-skinned Negroes.

C.

Summary and conclusions

The effects of the control variables on the relationship
between independent and dependent variables are summarized in
Table 29.
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Table 29. Summary of the thetas for the relationships between
race and skin color and self image, academic self-concept,
educational expectations and educational
aspirations with control variables.

Color and

0 Negroes = .23
0 All groups = .30

Self Image
Males

Females

Negroes

=

.28

Negroes

=

.20

All groups

=

.38

All groups

=

.20

High economic status

Low economic status

Negroes

=

.28

Negroes

=

.20

All groups

=

.53

All groups

=

.18

Household head has 1 2 or
more years of schooling

Household head has less
than 1 2 years of schooling

Negroes

=

.20

Negroes

=

.80

All groups

=

.40

All groups

=

.60

Large families

Small families

Negroes

=

.55

Negroes

=

.02

All groups

=

.53

All groups

-

.22

Intact homes

Broken homes

Negroes

=

.32

Negroes

=

.09

All groups

=

.52

All groups

=

.16

Employed fathers

Unemployed fathers

Negroes

=

.38

Negroes

=

.08

All groups

=

.39

All groups

=

.18

Color and
-Concept

0 Negroes = .28
0 All groups = .28

Males

Females

Negroes

=

.33

Negroes

=

.27

All groups

=

.32

All groups

«=

.16
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Table 29.

(continued)
Low economic status
Negroes

=

.32

Negroes

=

.26

All groups

=

.34

All groups

=

.14

Household head has 1 2 or
more years of schooling

Household head has less
than 1 2 years i
of schooling

Negroes

=

.42

Negroes

=

.20

All groups

=

.39

All groups

=

.10

Large families

Small families

-

Negroes

=

.62

Negroes

=

.06

All groups

=

.37

All groups

=

.13

Broken homes

Intact homes
Negroes

=

.38

Negroes

=

.14

All groups

=

.23

All groups

=

.32

Employed fathers

Unemployed fathers

Negroes

.27

Negroes

=

.00

.20

All groups

=

.16

All groups

=

Color and
xpectations

0 Negroes = .09
0 All groups = .21
Females

Males
Negroes

=

.03

Negroes

=

.38

All groups

=

.17

All groups

=

.22

High economic status

Low economic status

Negroes

=

.27

Negroes

=

.00

All groups

=

.30

All groups

=

.17

Household head has 1 2 or
more years of schooling

Household head has less
than 1 2 years of schooling

Negroes

■=

.10

Negroes

=

.20

All groups

“

.14

All groups

=

.30

Small families

Large families
Negroes

=

.28

Negroes

*

.08

All groups

=

.30

All groups

=

.15
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Table 29.

(continued)
Intact homes

Broken homes

Negroes

=

.15

Negroes

=

.12

All groups

=

.42

All groups

=

.07

Employed fathers

Unemployed fathers

Negroes

=

.13

Negroes

=

.00

All groups

=

.11

All groups

=

.07

9 Negroes = .20
9 All groups = .12

Race and Skin Color and
Educational Aspirations
Hales

Females

Negroes

=

.39

Negroes

=

.20

All groups

=

.27

All groups

=

.20

High economic status

Low economic status

Negroes

=

.12

Negroes

=

.26

All groups

=

.08

All groups

=

.14

Household head has 12 or
more years of schooling

Household head has less
than 1 2 years of schooling

Negroes

=

.29

Negroes

=

.06

All groups

=

.18

All groups

=

.15

Large families

Small families

Negroes

=

.12

Negroes

=

.25

All groups

=

.11

All groups

=

.17

Broken homes

Intact homes
Negroes

=

.14

Negroes

=

.30

All groups

=

.14

All groups

=

.18

Employed fathers

Unemployed fathers

Negroes

=

.10

Negroes

=

.53

All groups

=

.11

All groups

=

.28

The above table is a summary of the effects of the control
variables on the relationships between race and skin color and self
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image, academic self-concept, educational expectations and educational
aspirations.

The first relationship (on race and skin color and self

image) resulted in a theta value of .23 for Negroes only and .30 for
both Negroes and non-Negroes.

Among Negroes this value went up among

those whose fathers had less than twelve years of schooling, those
from large families, and those with employed fathers.

The relationship

went down greatly among those Negroes from small families, from broken
homes and with unemployed fathers.

Thetas between all three race and

skin color groups and self image went up greatly among those from the
higher economic status, those whose father had less than twelve years
of schooling, those from large families, and those from intact families.
Values dropped greatly among those from broken homes.

The relation

ship between race and skin color and self image is quite strongly
affected by the control variables.
The relationship between race and skin color and academic selfconcept is less affected by the controls.

Among Negroes, theta

values went up greatly among those from homes where the household
head had twelve or more years of schooling and among those from large
families.

Theta values went down for Negroes from small families and

Negroes with unemployed fathers.

No control variable produced any

great increase in the relationship between all three race and skin
color groups and academic self-concept but theta values dropped
sharply among those from small families and those whose fathers bad
less than twelve years of schooling.
The relationship between race-skin color and educational expec
tations showed the effects of certain control variables.

For Negroes,
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theta values rose sharply among females, those of high economic status,
and large family size.

For all three race-skin color groups thetas

rose among those of high economic status and from intact homes and
dropped among those from broken homes and those with unemployed
fathers.
The relationship between race-skin color and educational aspi
rations was most affected by sex and employment status of the father.
Theta values for the relationship rose both for Negro males and all
males and for Negroes with unemployed fathers and all with unemployed
fathers.

It should be remembered that these relationships, that is

between race-skin color and educational aspirations, were not in the
predicted direction.

Table 30. Summary of the effects of the control variable on the
relationship between race and skin color and the independent
variables, grouped by control variables.

Variable
Variable
Variable
Variable
Variable

1
2
3
4
5

race and skin color typology
self image
academic self-concept
educational expectations
educational aspirations

Sex
Females

Males
0

9

9

1 & 2 Negroes = .23
e i & 2 All

.30

ei & 3 Negroes a .28
ei & 3 All

- .28

1 & 2 Negroes = .28

ei & 4 All

.21

.20

=

.20

= .38

61

& 2 All

1 & 3 Negroes = .33

*1

& 3 Negroes a .27

- .32

91

& 3 All

91 & 2 All
g

®1 & 3 All
g

ei & 4 Negroes = .09

1 & 2 Negroes =

1 & 4 Negroes * .03

91 & 4 All

- .17

g

- .16

1 & 4 Negroes B .38

ei & 4 All

a .22
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Table 30.

(continued)

Q

0

1 & 5 Negroes =

.20

a

.12

9i & 5 All

Q
1 & 5 Negroes =

1 & 5 Negroes = .39
91 & 5 All

= .27

91 & 5 All

.20

=

.20

1 & 2 Negroes =

.20

Economic Status
0

1 & 2 Negroes = .23
9i & 2 All
0

a .30

1 & 3 Negroes = .28

ei & 3 All

= .28

0

e

Msk
1 & 2 Negroes = .28

91 & 2 All

= .53

1 & 3 Negroes = .32
91 & 3 All

= .34

1 & 4 Negroes - .27

=

.21

91 & 4 All

9i & 5 Negroes =

.20

91 & 5 Negroes =

=

.12

91 & 5 All

9i & 5 All

- .30
.12

= .08

= .18

1 & 3 Negroes =

91 & 3 All
0

0

—

91 & 2 All
0

0

1 & 4 Negroes = .09
*i & 4 All

0

= .14

1 & 4 Negroes =

91 & 4 All

.20

.00

= .17

91 & 5 Negroes = .26
91 & 5 All

= .14

Education of the Household Head
„less than 1 2 years
or more years
“1 4 2 Negroes = .60
"1 & 2 Negroes = . 2 0

„12

9i & 2 Negroes a .23
9i & 2 All

= .30

91 & 2 All

= .40

0

9i & 3 Negroes = .28
9 i & 3 All

= .28

91 & 3 All

= .39

0

=

.21

9i & 5 Negroes a

.20

9 i & 5 All

.12

Variable
Variable
Variable
Variable
Variable

1
2
3
4
5

=

1 & 3 Negroes =

.20

=

.10

1 & 4 Negroes =

.20

91 & 3 All
0

1 & 4 Negroes =
91 & 4 All
0

= .60

0

1 & 3 Negroes = .42

9 i & 4 Negroes = .09
9i & 4 All

91 4. 2 All

.10

= .14

91 & 4 All
0

1 & 5 Negroes = .29

91 & 5 All

= .18

= .30

1 & 5 Negroes = .06

91 & 5 All

- .15

race and skin color typology
self image
academic self-concept
educational expectations
educational aspirations
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Table 30.

(continued)
Family Size
Large

Small

Q

Q
1 & 2 Negroes = .23
91 & 2 All

= .30

Q

0

1 & 2 Negroes = .55
®1 & 2 All

= .53

0

1 & 3 Negroes = .28
91 & 3 All

= .28

=

.21

1 & 5 Negroes =

.20

9 1 & 3 All

= .37

=

.12

®1 & 5 All

. 22

1 & 3 Negroes = .06
®1 & 3 All

.13

0

1 & 4 Negroes = .28
91 & 4 All

= .30

0

0

.02

0

1 & 4 Negroes = .09
91 & 4 All

®1 & 2 All

1 & 3 Negroes = .62

0

0

1 & 2 Negroes =

1 & 4 Negroes =
91 & 4 All

.12

.07

0

1 & 5 Negroes =

.12

=

.11

®1 & 5 All

1 & 5 Negroes = .25
91 & 5 All

.17

State of Home

Intact
d

1 & 2 Negroes = .23

9

1 & 2 All

9

'l & 3 All

9

= .28

1 & 4 Negroes = .09

9
9

1 & 4 All

= .21

1 & 5 Negroes = .20

9

*14 5 All

Variable
Variable
Variable
Variable
Variable

1
2
3
4
5

= .12

1 & 2 Negroes = .32
1 & 2 All

= .30

1 & 3 Negroes = .28

G

0

Broken

= .53

9

1 & 3 Negroes = .38

9

1 & 3 All

9
9

= .23,

1 & 4 Negroes = .15
1 & 4 All

= .42

9

1 & 5 Negroes = .14

9

1 & 5 All

= .14

9

1 & 2 Negroes = .09

e1
0

& 2 All

1 & 3 Negroes = .14

0

'l & 3 All

9
9
9

= .16

= .32

1 & 4 Negroes = .12
1 & 4 All

= .07

1 & 5 Negroes = .12

9

1 & 5 All

.18

race and skin color typology
self image
academic self-concept
educational expectations
educational aspirations
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Table 30.

(continued)
Employment Status of the Father
Employed

Q

Unemployed

Q

1 &
®1 &

2Negroes = .23

Q

1 & 2 Negroes

3Negroes

* .28

3All

= .28

4Negroes

= .09

61 &

4All

= .21

01 & 4 All

= .11

91 & 4 All

- .07

91 &

5Negroes

= .20

91 & 5 Negroes

= .10

91 & 5 Negroes

= .53

91 &

5All

= .12

91 & 5 All

= .11

91 & 5 All

= .28

81 &

6

1 &

Variable
Variable
Variable
Variable
Variable

1

2
3
4
5

0

1 & 3 Negroes

91 & 3 All

9

1 & 4 Negroes

= .27
= .20

= .13

91 & 2 All

* .08

= .30

1 &

= .39

1 & 2 Negroes

2All

0

91 & 2 All

* .38

Q

= .18

1 & 3 Negroes

91 & 3 All

6

* .00
= .16

1 & 4 Negroes

= .00

race and skin color typology
self image
academic self-concept
educational expectations
educational aspirations

Table 30 shows the effect of each control variable upon all
of the dependent variables and independent variables with the
emphasis on the dependent variables.

The control variable sex pro

duced markedly different values than the original thetas.

The rela

tionships between race and skin color and (1 ) self image, (2 ) academic
self-concept, and (3) educational aspirations, were greater among
males than among females.

The relationship between race and skin

color and educational expectations was greater among females than
among males.

The theta value for this relationship rose quite sharply

for Negro females.
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The effect of economic status on the relationship between race
and skin color and the dependent variables was quite consistent.

The

thetas for the relationships between race and skin color and self
image, academic self-concept, and educational expectations were higher
for those of high economic status.

The relationships most strongly

affected by economic status were the relationships between race and
skin color and self image for all race and skin color groups, and the
relationship between race and skin color and educational expectations
both for Negroes only and for all race and skin color groups.
Education of the household head had a varied effect on the
relationships.

The relationships between race and skin color and self

image and educational expectations were stronger among those from
homes where the household head had less than twelve years of school
ing, but for the relationships between race and skin color and aca
demic self-concept and educational aspirations, those from homes where
the household head had twelve or more years of education showed the
strongest relationships.

Those relationships which were most strongly

affected by education of the household head were the relationships
between race and skin color and self image for Negroes and all groups
coming from homes where the household head had twelve years of school
ing or more, and the relationship between race and skin color and
academic self-concept for Negroes from more educated homes and all
groups from less educated homes.
The effect of family size on the relationships was the most con
sistent of any of the control variables.

For the relationship between

race and skin and self image, academic self-concept, and educational
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expectations, the strongest relationships were found among those from
large families while the strongest relationship between race and skin
color and educational aspirations was among those from small families.
The relationships between race and skin color and the first three
dependent variables were very weak among those from small families.
The effect of the state of the homes (intact or broken) was not
consistent.

The strongest relationships between race and skin color

and self image and educational expectations were those students from
broken homes.

Negroes from intact homes showed the strongest rela

tionship between skin color and academic self-concept, but when all
three race and skin color groups were considered the strongest rela
tionship with academic self-concept was among those from broken homes.
On both self image and educational expectations, thetas were much
more affected by the state of the home for all three race and skin
color groups than when only Negroes were considered.
The relationships between race and skin color and self image,
academic self-concept, and educational expectations were stronger
among those with employed fathers than for those with unemployed
fathers.
It should be remembered that the relationship between race and
skin color and educational aspirations was not in the predicted
direction.

The effect of the control variables on this relationship

generally differed from their effect on the relationships between
race and skin color and self image, academic self-concept, and
educational expectations.

For example, the strongest relationship

between race and skin color and educational aspirations was found
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among those from small families, while the strongest relationship
for the other three dependent variables was among those from large
families.

But in the case of educational aspirations, the strongest

relationships were the relationships most contradictory to the
hypothesis, so that the general effect of the control variables was
not contradicted but rather confirmed by this seeming inversion.
In conclusion, the relationship between race and skin color
and self image was that which was most affected by the controls.
The control which most affected the relationships between independent
and dependent variables was family size.

In the three relationships

which were in the predicted direction, coming from a large family
greatly increased the theta values, while among those from small
families thetas dropped almost to zero.

The relationships stated in

the hypotheses appear to be most valid among those from large fami
lies and of questionable validity among those from small families.
A restatement of the general proposition incorporating this new evi
dence might be:

Among those from families with seven or more members,

self attitudes will be more favorable among light-skinned Negroes
than among dark-skinned Negroes.
A total of fifty-two comparisons were made between the three
race and skin color groups (non-Negroes, dark-skinned Negroes, and
light-skinned Negroes).

Four of these were between the race and skin

color groups and the four dependent variables —

self image, academic

self-concept, educational expectations, and educational aspirations.
The remaining forty-eight consisted of the relationship between race
and skin color and the dependent variables each of which was controlled
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by six background variables —

sex, economic status, education of the

household head, size of family, state of family, and employment status
of the father.
Among the fifty-two comparisons light-skinned Negroes were the
highest of the three race and skin color groups in 73% of the compar
isons.

Dark-skinned Negroes were highest in 27% of the comparisons.

In none of the comparisons were the non-Negroes the highest of the
three groups.

The non-Negroes, however, were lowest of the three

race and skin color groups in 76% of the comparisons made.

The light

skinned Negroes were the lowest in 12% of the comparisons and darkskinned Negroes were the lowest in 12% of the comparisons.
The general pattern emerges quite clearly:

Light-skinned

Negroes are higher than dark-skinned Negroes who are higher than
non-Negroes on self attitudes.

This relationship substantiates the

findings in Section A and indicates that the relationships are not
spurious ones which disappear when control variables are introduced,
although they are affected by these background variables.
When only the two Negro groups are compared, light-skinned
Negroes were higher than dark-skinned Negroes in 64% of the compari
sons , the same as dark-skinned Negroes in 7% of the comparisons.

This

finding gives support to the general proposition, stated in Chapter 1,
that light-skinned Negroes will tend to have more favorable self
attitudes than dark-skinned Negroes.
In regard to the hypothesis that light-skinned Negroes will
tend to have more favorable self image than dark-skinned Negroes there
were thirteen comparisons made between dark and light-skinned Negroes.
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The first comparison was between dark and light-skinned Negroes and
self image and the remaining twelve were this relationship con
trolled by sex, economic status, education of the household head,
size of family, state of family, and employment status of the father.
Light-skinned Negroes were higher than dark-skinned Negroes in 84%
of these thirteen comparisons, the same as dark-skinned Negroes in
8%

of the comparisons, and lower than dark-skinned Negroes in

the comparisons.

8%

of

The hypothesis that light-skinned Negroes will tend

to have more favorable self images than will dark-skinned Negroes can
be considered as receiving substantial support from the data.
Thirteen comparisons of the same type as above were also made
between light and dark-skinned Negroes on academic self-concept.

The

hypothesis in this case is that light-skinned Negroes will have-a
■Tore positive academic self-concept than dark-skinned Negroes.

Of

the thirteen comparisons, light-skinned Negroes were higher than darkskinned Negroes in 92%, the same as dark-skinned Negroes in
lower than dark-skinned Negroes in 0%.

8%

and

The hypothesis receives sub

stantial support from the data.
In regard to the hypothesis that light-skinned Negroes will
tend to have higher educational expectations than dark-skinned
Negroes, the same procedure as in the above two cases was used.
Light-skinned Negroes were higher than dark-skinned Negroes in 62%
of the thirteen comparisons, the same as dark-skinned Negroes in 15%
of the comparisons and lower than dark-skinned Negroes in 23% of the
comparisons.

This hypothesis receives moderate support from the data.
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Thirteen comparisons were also made between Negroes' skin color
(dark and light) and educational aspirations and educational aspira
tions with control variables.

The hypothesis in this case is that

light-skinned Negroes will have higher educational aspirations than
dark-skinned Negroes.

Light-skinned Negroes were higher than dark-

skinned Negroes in 15% of the thirteen comparisons and lower than
dark-skinned Negroes in 85% of the comparisons.
not be considered supported by the data.

The hypothesis can

The results would, in fact,

support the hypothesis that dark-skinned Negroes will tend to have
higher educational aspirations than light-skinned Negroes.

This is

the opposite of what was predicted.
In summary, light-skinned Negroes tend to have more positive
self images, more favorable academic self-concepts, higher educa
tional expectations, and lower educational aspirations than darkskinned Negroes.
Although the contradictory finding that light-skinned Negroes
had lower educational aspirations than dark-skinned Negroes is in
consistent with the other findings, it is possible to explain the
discrepancy.

It is highly plausible that light-skinned Negroes tend

to be more realistic in both their aspirations and expectations.
Consequently, their scores on both scales, educational expectations
and aspirations, tended to be more similar than those for the darkskinned Negroes who aspired for goals that they did not believe they
could attain.

From the literature reviewed, lighter skinned Negroes

showed a pattern of higher achievement than darker skinned Negroes.
Yet, in many cases, the darker skinned Negroes aspired for similar if
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not higher goals than lighter skinned Negroes.
Another explanation for this finding lies in the peer group
expectation influence.

Pressure may come from peer group friends to

articulate aspirations that are as high as others in the group.

Many

times, however, even though a person belonging to such a group may
possess the aspirations or at least articulate the aspirations of
other members of the peer group, he may not realistically think that
he is capable of attaining these goals.

Summary of the effects of the control variables on the rela
tionship between:

1) Race and Skin Color and Self Image; 2) Race

and Skin Color and Academic Self-Concept; 3) Race and Skin Color and
Educational Expectations; and 4) Race and Skin Color and Educational
Aspirations.
1).

The control, sex, affected the relationship between race

and skin color and the four dependent variables as follows:
It increased the theta and strengthened the relationship for
all of the dependent variables for males except for educational
expectations.

In this instance it decreased the theta, there

fore weakening the relationship between race and skin color
and the dependent variable, educational expectations.
For females, the control, sex, decreased the thetas in two
instances:

when the dependent variables, self image and aca

demic self-concept were used, and increased the thetas in two
instances:

when the dependent variables, educational aspira

tions and educational expectations were used.

In the first

case, the decrease in theta may be interpreted as a strengthen-
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ing of the relationship, whereas in the second case, the lower
ing of the theta may be interpreted as a weakening of the
relationship.

2).

The control, economic status, affected the relationship

between race and skin color and the four dependent variables as
follows:

For subjects with high economic status thetas were

increased in three instances, when the dependent variables,
self image, academic self-concept, and educational expectations
were used.

It decreased the theta in one instance, when edu

cational aspirations was used.

Therefore, the control, economic

status, strengthened the relationship in three of the four cases
among those of high economic status, and weakened the relation
ship in one case.
For subjects with low economic status thetas decreased in
three instances, when the dependent variables, self image, aca
demic self-concept, and educational expectations were used.

It

increased the theta in one instance, when educational aspira
tions was used.

Therefore, the control, economic status, weak

ened the relationship in three of the four cases among those
with low economic status, and strengthened the relationship in
one case.

Thus the opposite pattern appears when comparing the

effects the control, economic status, upon high and low economic
stabus.

3).

The control, education of household head, affected the

relationship between race and skin color and the four dependent
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variables as follows:

For subjects coining from homes where

the household head had

12

or more years of education thetas

increased in two cases, when the dependent variables, academic
self-concept, and educational aspirations were used.

In two

cases, the control affected the relationship inconsistently.
When it was introduced with the relationship based on self
image, it decreased the theta for Negroes, but increased it for
all groups.

In the case where educational expectations was

used, theta increased for Negroes, but decreased for all groups.
In the first two cases, then, the control strengthened the rela
tionship, whereas in the second two cases it had varied effects.
For subjects coming from families where the education of
the household head had less than

12

years of education, thetas

increased in two cases, self image (where the increase was
marked), and educational expectations, decreased in another
case, academic self-concept, and was inconsistent in one case,
educational aspirations, where the control decreased theta for
Negroes, but increased it for all groups.

The control, then,

strengthened the relationship in one case, weakened it in one
instance, and had varied effects on two.

A).

The control, size of the family, affected the relationship

between race and skin color and the four dependent variables as
follows:

For subjects coming from large families thetas in

creased in three instances, when the dependent variables, self
image, academic self-concept, and educational expectations were
used.

In one case, educational aspirations, theta decreased.
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Therefore, the control strengthened the relationship in three
cases, and weakened it in one instance, educational aspirations.
For subjects coining from small families, theta only in
creased in one case, where educational aspirations was used,
and decreased in three cases:

self image, academic self-

concept, and educational expectations.

Therefore, the control,

size of family, strengthened the relationship in one case, and
weakened it in three.

5).

The control, state of the family, affected the relation

ship between race and skin color and the four dependent vari
ables as follows:

For subjects coming from families that were

"intact" thetas increased in two cases, where the dependent
variables, academic self-concept and educational expectations
were used, and were inconsistent in two cases, when academic
self-concept and educational aspirations were used.

In the

case of academic self-concept, the control increased theta for
Negroes and decreased it for all groups.

The control, state of

the family, then, strengthened the relationship in two cases,
and had varied effects upon two relationships.
For subjects coming from broken homes, theta was increased
with the introduction of the control in one case, in the rela
tionship using educational aspirations; was lowered in one
case, self image, and was inconsistent in its effects in two
cases, academic self-concept, where theta decreased for Negroes,
and increased for all groups.

Theta, then, strengthened one

relationship, weakened another, and had varied effects upon two.
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6 ).

The control, employment situation of the father, affected

the relationship between race and skin color and the four de
pendent variables as follows:

For subjects coming from homes

where the father was employed theta increased in one case,
where the dependent variable, self image, was used; was low
ered in two cases, where academic self-concept and educational
aspirations were used, and was inconsistent in one instance,
where the dependent variable, educational expectations, was
used.

In the last case theta increased for Negroes, and de

creased for all groups.

The introduction of the control, then,

strengthened one relationship, weakened two, and had varied
effects on one, educational expectations, where it strengthen
ed the relationship for Negroes but weakened it for all groups.
For subjects coming from tiomes where the father was un
employed, theta increased in one instance, academic aspira
tions, and decreased in three, where the dependent variables,
self image,academic self-concept, and educational expectations
were used.
consistent.

The effects of the control variable were rather
It strengthened the relationship in one case,

where the dependent variable, educational aspirations, was
used, and weakened it in three instances; where the dependent
variables, self image, academic self-concept, and educational
expectations were used.

Upon re-examining the control variables' effects upon the race
and skin color and the dependent variables, certain patterns prevail.
The control variables appear to affect the relationship between race
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and skin color and the four dependent variables.

When controlling

for sex, the theta generally increased, making the relationship
between race and skin color and the dependent variables strengthened.
When controlling for economic status there was no consistent pattern.
Thus it was not possible to form any conclusions concerning the
effects of this control on the relationship between race and skin
color and the dependent variables.

The control, education of the

household head, consistently increased the theta, thus strengthening
the relationship between race and skin color and the dependent vari
ables.

There was no observable consistent pattern when the control,

family size, was introduced.

Again there was no consistent pattern

when state of the family as a control was introduced.

The last con

trol, employment situation of the father, consistently lowered the
theta or weakened the relationship between race and skin color and
the four dependent variables.

In summary, the effects of the control

variables upon the race and skin color and dependent variables were
varied for the most part.
the relationship:
of the father.

Only two controls consistently affected

the sex of the subject and the employment situation

When the control, sex, was introduced, thetas in

creased, whereas when the control, employment situation of the father
was introduced, thetas consistently decreased.

These two controls,

then, affected the relationship the most significantly.
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CHAPTER V
SUMMARY AND CONCLUSIONS

A.

1.

Summary and Hypotheses

Theory

Theories based on social behaviorism have been used to explain
human behavior in terms of symbolic interaction on many occasions.
This school of thought is perhaps one of the most popular when review
ing the literature on social behavior.
include:

Social scientists, among whom

George Herbert Mead, W. I. Thomas, Charles H. Cooley,

Floriean Znaniecki, William James, et. al., have worked extensively
in this field.

Working from the premise that from the process of

human interaction the self-concept evolves and develops with the
individual eventually learning to view himself through the eyes of
others, and to react to himself as an object in terms of how he
perceives himself, interaction theorists have sought to explain sub
sequent individual behavior as a direct or indirect result of the
definition of self evolving from this process.

The individual's

conception of his total self as viewed by others, or how he believes
he is perceived by others will affect the manner in which he thinks
and behaves.

Thus, he may react favorably or unfavorably to his self

image, depending upon how he has learned to perceive himself.

The

self-concept embodies all of the characteristics that the individual
has learned to associate with himself.

One of the most important

characteristics that affects the individual early in life is his
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physical being.
Any definition of physical attributes as being attractive or
unattractive tends to be relative and subjective —
society, and the era.

depending upon the

Certain physical attributes are often crucial

for success in the United States.
mobility is determined by them.

To some extent one's social
Depending upon how one's physical

being is perceived and interpreted by himself and others.
The Negro in the United States finds himself in an uniquely
awkward predicament, when viewing his self-concept from the viewpoint
of symbolic interaction theory.

His unusual social status as a

slave when he initially appeared in this country en masse, coupled with
his divergent physical characteristics, made him different from the
greater American population and consequently, he was treated differ
ently because of these and related factors.

The differential treat

ment of the Negro made him a "second class citizen" which has had many
far reaching effects on him.

Even after he was emancipated from

slavery, the Negro’s apparent physical differences made him the object
of much scorn and prejudice.
Differences within the Negro population in such characteristics
as skin color and facial structure because of amalgamation before and
after the emancipation became an important criterion for determining
social status.

Whites tended to react to Negroes according to the

Negroes’ skin color, with lighter skinned Negroes receiving preferred
treatment.

Subsequently, Negroes themselves adopted this value system

and reacted to other Negroes in a manner similar to that which was
customary among whites.

The Negro living in contemporary America is
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a product of this long history of treatment determined by skin color.
Even today the lighter skinned Negro and the darker skinned Negro are
frequently shown different reactions because of the differences in
the shades of their skin color.
It was the purpose of this paper to explore some of the
implications that this process has had upon the Negro’s self-concept,
and whether there are any significant differences because of existing
gradations in skin color among Negro youths.
Upon reviewing the literature that deals with the self-concept,
the absence of research dealing specifically with the self-concept
and minority group members in the United States is disappointingly
meager.

Where it did exist the body of this paper attempted to

bring it together.

The need for more research in all areas related

to minority groups in the United States has existed for a considerable
time; that the need still exists is exemplified by the plight of some
of the more oppressed ethnic groups in the United States.

The Negro

in the United States belongs to one of the most oppressed minority
groups in America.

The existing deficit of literature dealing spe

cifically with the American Negro's self-concept has become more
evident in recent years with his emphatic search for an identity.

It

was the intent of this paper to study the Negro’s self-concept and
some related areas.

The effects that skin color had on the self-

concept was widely researched, and then specific hypotheses were
formulated from prior research in the area of self-concept.
A second set of hypotheses was formulated and tested to see how
whites would be affected when comparing their responses to those of
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the Negro subjects.

It was possible to test the following hypotheses

by using questionnaires:
1.

Light-skinned Negroes will have a more favorable selfimage than dark-skinned Negroes.

2.

Light-skinned Negroes will have a more favorable academic
self-concept than will dark-skinned Negroes.

3.

Light-skinned Negroes will have higher educational
expectations than will dark-skinned Negroes.

4.

Light-skinned Negroes will have educational aspirations
that are higher than will dark-skinned Negroes.

From these hypotheses it was possible to formulate a second
set of hypotheses which considered white subjects.
1.

Whites will have a more favorable self-concept than either
dark or light-skinned Negroes.

2.

Whites will have a more favorable academic self-concept
than either dark or light-skinned Negroes.

3.

Whites will have higher educational expectations than
either dark or light-skinned Negroes.

4.

Whites will have higher educational aspirations than
either dark or light-skinned Negroes.

2.

Methodology

All of the concepts used in the hypotheses and all other major
concepts were defined both theoretically and operationally.

Question

naires were used which were already designed to measure a variety of
different dimensions in a bi-racial group of high school students
participating in a special program sponsored by the Government.

Al

though the original questionnaires were designed to gather a multitude
of information; general, background, values, and attitudinal on the
participants in the program, those items that were used to gather
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information on the self-concept, especially with reference to academic
ability and achievement, were removed from the original questionnaire
and punched on to a deck of IBM cards.

Most of these questions had

been originally designed and researched to successfully study the area
of self-concept as it relates to academic achievement.
studies did not deal specifically with minority groups.

However, these
Instead, the

previous studies done on this topic sought to concentrate on variables
other than race.

The idea that there might be a difference in self-

concept because of racial differences and/or within a given racial
population because of characteristics hinging upon physical differ
ences has been suggested by various social scientists.

Still, none

of the studies reviewed on this topic dealt explicitly with skin color
gradation as a significant factor affecting the definition of the selfconcept.
This study then, sought to explore this area of the self-concept
in the American Negro.

In order to do this it was necessary to

isolate a number of variables.

Skin color had to be measured for each

individual and then collated with those items on the questionnaires
that related to self-concept.

After independent and dependent vari

ables were isolated carefully, the statistic theta was used to show
if there were any significant associations found between specific
variables.
The breaking points used for the categories; high, medium, and
low, were determined by using the model scores on control and dependent
variables.

Those scores that were higher than the mode were classi

fied as high, the mode score was classified as medium, and those
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scores lower than the mode were classified in the category low.

3.

Findings

After the statistical analysis was completed, it was found that
for the first set of four hypothesis, three were considered supported
and one rejected.

The first hypothesis, that light-skinned Negroes

will have a more favorable self-concept than dark-skinned Negroes,
was strongly to moderately supported.

The second hypothesis, that

light-skinned Negroes will have a more favorable academic self-concept
than will dark-skinned Negroes, was also strongly to moderately
supported.

The third hypothesis, that light-skinned Negroes will have

higher educational expectations than will dark-skinned Negroes was
weakly supported, and the fourth hypothesis, that light-skinned Negroes
will have higher educational aspirations than dark-skinned Negroes was
rejected.
Upon closely examining and comparing the fourth hypothesis to
the third hypothesis (which was closely related) a definite dis
crepancy exists between educational aspirations and expectations for
the two groups, light-skinned Negroes and dark-skinned Negroes.

Al

though darker skinned Negroes had higher aspirations than lighter
skinned Negroes, a significant difference exists when comparing their
perspective scores on educational expectation items.

There, seventy-

seven percent of the light-skinned Negroes thought that they would
attain their goals whereas only fourty-four percent of the darkskinned Negroes felt likewise.
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The relatively high scores for dark-skinned Negroes on the
educational aspiration item is perhaps reflective of the selection of
participants for the program.

One of the most important selection

factors was the desire to want to further one's education.

Thus, it

was highly plausible that one could have the aspiration to achieve a
higher education, but not realistically expect to achieve that goal.
On-the-otherhand, lighter-skinned Negroes were probably more realistic
in their views concerning aspirations and expectations.

This would

also explain their low scores on the expectation items.

There existed

a smaller discrepancy between aspiration and expectation scores for
the lighter skinned Negroes as compared to darker skinned Negroes.

B.

1.

Conclusions

Which Hypotheses were accepted or rejected.

Three of the first set of hypotheses were supported:

1) Light

skinned Negroes will have a more favorable self image than dark-skinned
Negroes.

2) Light-skinned Negroes will have a more favorable academic

self-concept than will dark-skinned Negroes.

3) Light-skinned Negroes

will have higher educational expectations than will dark-skinned
Negroes.

2.

Discussion of possible reasons for confirmation or non

confirmation of hypothesis.

The fourth hypothesis, that light-skinned Negroes will have
higher educational aspirations than will dark-skinned Negroes, was
rejected.

There are several possible explanations for the
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contradictory finding concerning educational aspiration and skin color.
McDill and Coleman^ in their study commented upon the great emphasis
placed upon socio-economic background and other social influences by
researchers and the apparent lack of emphasis placed upon the peer
group influence.

The peer group may have been a most influential

factor in the present study that may have affected the educational
aspirations of the subjects in the group.
In this study, the age group consisted of individuals at the
adolescent stage, when peer group pressures are especially effective
for altering attitudes.

Most of the participants in this program in

all three groups studied, light-skinned Negroes, dark-skinned Negroes,
and whites, possessed relatively high aspirations according to the
data received from the questionnaires.

If this was the case, and

from the information received this is an accurate assessment of
attitudes concerning educational aspirations, there was probably a
certain amount of group pressure —

explicit and subtle —

toward individuals to conform to the norm on aspirations.

directed
Individuals

who may have had low educational aspirations under these circumstances
would probably articulate otherwise.

Thus, although the darker

skinned Negroes scored lower than lighter skinned Negroes in the
other hypotheses, there was a definite tendency to score high on the
educational aspiration item.

The fact that they scored higher than

either of the other two groups may exemplify a pattern which would make
them similar to other members of the program.

Hence they could in

^McDill, Edward L. and Coleman, James, "Family and Peer
Influences in College Plans of High School Students," Sociology of
Education, 38, 2 (Winter, 1965), pp. 112-26.
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reality conform to the norms based on aspirations easier than those
based on the other three items because 1) they were not tied down to
reality and 2) it would probably enhance their standings in the group.
Another explanation might be derived from the selection process
used in choosing individuals for the program.

It is possible that

for darker skinned Negroes to be chosen, they would have to possess
higher educational aspirations than other individuals.
A last and perhaps the best explanation is derived from the
implications made by Weiner and Murray

2

and Kahl

3

who contend that

the level of the culturally "deprived" youth is frequently dependent
upon the desires of the parents.

Lower socio-economic parents want

their children to aspire for higher goals, but this desire is only a
"wish" and not an expectation as might be true of other parents.
This phenomenon has possibilities of operating in the present
situation, where parents of darker skinned children may "wish" for
the highest aspirations for their children, but expect low achieve
ments.

Their children may subsequently adopt similar attitudes, as

might be interpreted from the large discrepancy between aspirations
and expectations for dark-skinned Negroes.
Brookover

4

found similar discrepancies in his studies on

2
Weiner, Max and Murray, Walter, "Another Look at the Culturally
Deprived and Their Level of Aspirations," Journal of Educational
Sociology, XXXVI, No. 7 (1963), pp. 319-21.
O

Kahl, Joseph A., "Educational and Occupational Aspirations of
'Common Man' Boys," Harvard Education Review, 23 (1953) pp. 186-203.
^Brookover, Wilbur B., Erickson, Edsel L., Joiner, Lee M . ,
"Educational Aspirations and Educational Plans in Relation to Academic
Achievement and Socioeconomic Status," The School Review. Vol. 75,
No. 4 (Winter, 1967) p. 399.
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aspirations and expectations.

He concludes his findings in this area

with the statement that there was "found no evidence of a positive
relationship between educational aspirations and SES when educational
plans were controlled."^
All of the second set of hypotheses were rejected.

From the

information gathered from this study, there are several possible
explanations for these findings.
both Negroes and whites —
population.

The participants in the program —

were not representative of the general

Instead, participants in this program were highly selected.

Consequently, only certain kinds of individuals entered the program.
The Negroes who participated in the program were largely from lower
class backgrounds, but their educational aspirations and expectations
were indicative of persons belonging to and/or identifying with the
middle and upper classes.

On-the-otherhand, the whites involved in

the program showed characteristics that were more exemplary of lower
class American norms.
Another possible explanation is that where a program such as
this one might appeal to lower class Negroes who were never given the
chance to participate in the activities that this program had to offer,
lower class whites for the most part might react negatively toward it,
with the program receiving those whites who did not possess comparable
attitudes to the Negro students.
In conclusion, the participants, both Negro and white were not
representative samples, making it more likely that such conflicting
findings to the norm are possible.

5ibid.
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3.

Relationship of Findings to Theoretical Frame Work

Upon reviewing the effects that control variables had upon
independent and dependent variables, most of the findings cannot be
considered conclusive.

In many cases there were conflicting findings.

Several controls, however, were found to be particularly significant.
Family size and employment situation of the father were especially
noteworthy.

Those subjects coming from large families possessed

more favorable self-concepts in almost all cases, and had higher
scores on the educational expectations scales.

On-the-otherhand,

those subjects coming from families where the father was unemployed,
tended to score consistently lower on all items.

These findings

suggest that the family plays an important role in the development of
the self-concept.
There are several possible explanations for these findings.
Persons coming from large lower class families are often surrounded
by siblings who daily interact with them.

This would tend to reduce

the moments of isolation and perhaps loneliness which persons from
smaller families might endure.

Also, family activities even without

the presence of parents, might insure feelings of personal worth and
security.

Family size would probably be expecially important when

both parents are working, which is often the case for lower class
families.
The unemployed status of the father can affect the children in
different ways.

In the home where the father is unemployed, the mother

must often work to support the family, leaving the children at home
alone to care for themselves while the father^seeks employment.

In
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many cases the father remains at home while the mother works.
Frequently he is frustrated iu his attempts to gain employment.

His

wife's working may simply aggrevate him still more, or when he is
working, a reasonable percentage of his salary may be spent on the
children a fact that he may resent.
Still another explanation might be derived from possible con
flicts stemming from the reversal of roles in the home, where the
mother is the breadwinner and the father remains home with the
children.

This often has an adverse effect on the children in a

society where set roles are emphasized.

In cases where neither parent

is working, welfare programs may carry many negative implications for
children.

The mass media and/or interaction with peers may make the

children of such a home self conscious of their dependency on social
welfare programs, which may in form promote negative reactions toward
the self.

4.

Suggestions for Further Research

Upon examining the findings retrospectively, one of the most
significant findings is the important role that the family plays in
the development of the self-concept.

The size of the family and the

employment situation of the father were especially important factors
influencing the self-concept of the subjects.
to be an important factor for Negroes.
pigmentation —

Skin color was found

Depending upon the skin

its lightness or darkness —

the self-concepts of the

individuals were more positive or negative.

Whites on-the-otherhand,

in this study scored consistently lower on self-concept items.

They
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showed the most unfavorable self-concepts of all subjects in this study.
This finding contradicted the hypothesis, and the literature reviewed.
The findings from this study imply that the American Negro's
self-concept is both complex and unique.

Skin color as a significant

factor in his life, is a phenomenon that is practically exclusive to
the Negro in the United States.

Other minority groups in the United

States usually do not have to cope with this factor.

This factor must

be recognized in future studies seeking to explore the Negro's selfconcept in America.
Recent movements among Negroes in the United States suggest
that many of his historical implications and findings within the body
of this paper dealing with different attitudinal and behavioral
patterns between light-skinned and dark-skinned Negroes may have been
valid at the time that the research for this study was completed, but
may be questionable in light of recent changes in the American Negro
movement which has developed around the concept, "Negritude,"
connotative of a positive emphasis on "blackness" as opposed to white
culture.

If this trend is indicative of the future, it is highly

plausible that many of the contentions in this paper may soon prove
to be invalid.
It is suggested here that a larger comprehensive follow-up
study using a randomly selected sample be completed soon hereafter to
determine more concrete conclusions concerning the hypothesis presented
in the body of this paper and whether changes have taken place in the
Negro's self-concept since the inception of this study.

The proved

study should also attempt to concentrate more thoroughly on whites
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coining from a setting such as the one described in this paper, and how
such a setting affects their self-concept.
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